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Level: Elementary School
Minamisatsuma City Board of Education
Kaseda Elementary School
ALT: Adler, Jessica
Level: ES
Textbook: Blue Sky 5
Lesson: The Very Big Turnip Storytime
Learning Domain: Listening; Comprehension

JTE: Nakamura Sensei

Objective: After the listening activity, students should be able to listen and understand the family introductions and
characteristics.
Instructional Materials: Chalkboard/Whiteboard, Vocab cards, Script of The Very Big Turnip, pictures/puppets for The
Very Big Turnip.
Procedure: Before the lesson, prepare an English version of The Very Big Turnip using key characteristics (vocabulary)
from the unit (i.e.., “Let me call my father, he is strong.”). Along with the script, prepare pictures/puppets in order to
have visuals for the students to follow along with. During the lesson, review the family vocabulary: mother, father,
grandmother, grandfather, sister, brother. Review characteristics: strong, kind, cute, brave, friendly, cool, funny,
cheerful, smart. Reviewing can be simple repetition of the vocabulary, or a warm-up game such as Missing Game, etc.
Missing Game is when you display all the vocabulary cards on the whiteboard/chalkboard and hide one or more cards
after the students have memorized the locations of the cards on the whiteboard. After a review of the vocabulary,
explain that you (ALT and JTE) will tell a story and set up the puppet theatre/pictures for the story. Try using strictly
English, with a Japanese explanation only when necessary. Most students are familiar with 大きなかぶ and will
recognize the story by the picture of the giant turnip. The ALT should read the script, while the JTE helps manage the
placement of the characters/pictures. The JTE can also supply a Japanese translation of the script if needed. After
finishing the story, ask questions about the characters and their characteristics to check for listening comprehension.
Example script: “O.K. Then, I will call my grandfather. He is kind. Grandfather, come and help me!” “All right, Maruko.”
Maru-chan pulled the turnip. The grandfather pulled Maru-chan.
Feedback: Strengths were that when we used pictures of familiar characters (such as other teachers, famous anime
characters), it became much easier for the students to have genuine interest and understand the story. Also, most
students were eager to answer the questions after the reading of the story. We have used this story at multiple schools,
with much success! Some shortcomings were that we would occasionally have to narrate the story in Japanese, even
when the script was written using phrases the students have heard up to this point in the unit. Also a few of the students
would answer the questions in Japanese, which does not achieve the objective of the listening activity.
Minamisatsuma City Board of Education
ALT: Clippard, Rebecca
Level: ES
Textbook: Blue Sky 6
Lesson: What did you do last weekend?
Learning Domain: Writing; Speaking; Listening

JTE: Eiraku Kumiko
Pages: 52-53, 56-57

Objective: Using verbal and written communication skills, students will be able to ask questions and respond in full
sentences about weekend plans using target past tense vocabulary such as “played,” “made,” “bought,” “watched,”
and “last Saturday/Sunday.”
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Instructional Materials: Example dialogue (with target words); gesture game sentence cards; chalkboard and chalk;
vocabulary cards, magnetic; current weather card, magnetic; current month card, magnetic; current day card,
magnetic; current weekday card, magnetic; and the writing handout.
Procedure: The procedure is as follows: Do greetings as normal but continue to include “What was yesterday?” and
“What is tomorrow?” Each question should be followed by a pause to allow students to generate language before
ALT has students repeat the answers. The magnetic cards should be placed on top of the board, out of the way,
when spoken by ALT. Following the greetings, the ALT should ask the JTE the target sentence “What did you do last
weekend?” This is the transition to the dialogue. The dialogue is repeated twice before students are asked to
volunteer any grammar, vocabulary, or sentences that they comprehended. At this stage, both Japanese or English
examples are acceptable. The ALT should place target vocabulary cards on the board when listed by students. Any
words not volunteered by students should be suggested by JTE after students consult textbook pages 52-53. The
ALT should then repeat all target vocabulary for pronunciation practice review. Now students are divided into two
groups based on the left and right side of the classroom. Half of the class is the ALT’s team, and the other half is the
JTE’s team, who will both switch up the chant question and responses. Students will then repeat a modified chant
based on textbook page 56. Each statement from the JTE and ALT will be repeated by students before moving on to
any consecutive statements or questions. All vocabulary should be arranged on the board with the day of the week
and impression listed below so that students can follow along visually. The ALT and JTE should check for
comprehension before repeating again, in switched roles. Once the chant is finished, all students move their desks
and make groups of four or five, which are then numbered one through four. All students ask the ALT “What did
you do last weekend?” and the ALT says “I [ ] last Saturday/Sunday” while making silly but understandable gestures.
Cards should be prepared in advance with chosen gestures. The ALT should repeat the gestures twice, and then
students talk among themselves, consulting the textbook if necessary, to construct the appropriate English
sentences. Group one will answer the first gesture, group two will answer the second gesture, and so on. When a
group answers correctly, the picture card is revealed enthusiastically and placed on the board. Once the gesture
game is over, the JTE and ALT hand out worksheets (modeled from textbook page 57) for writing practice. Students
are asked to write their previous weekend activities, first in Japanese and then in English. The ALT and JTE should
walk around monitoring progress and translating vocabulary not included in the textbook (such as “I made a cake,”
“I watched YouTube,” etc.). While students are writing, the JTE should write a large example of the worksheet on
the board, emphasizing the necessary space between English words and the end-of-sentence punctuation marks.
Pairs will practice asking each other “what did you do last weekend?” and answering with their complete sentences.
At this stage, only English should be used. Once all pairs have asked each other at least twice, pairs should switch
with other members at their table. The final activity is to ask for one or two volunteers to read their sentences to
the class.
Feedback: We worked really hard on the lesson and many teachers gave feedback. They said more time could
have been spent on the writing portion, but that overall the lesson was inclusive of multiple learning domains and
engaging for students.
Ichikikushikino Board of Education
ALT: Hidaka, Kiyomi
Level: ES
Textbook: Let’s Try! I
Learning Domain: Reading; Speaking

JTE: Chieko Nishibeppu
Lesson: Unit 6

Objective: To develop students’ recognition of capital letters. To develop students’ speaking skills.
Procedure: At the beginning of class, use the regular capital letter flashcards to review the letters. It was also helpful
to sing the ABC song and for some classes it was helpful to have their textbooks open to unit 7 where they can easily
look at the alphabet and use the song and the textbook to remember the letter names. Explain the activity and
demonstrate: Each teacher has a touch card. They approach each other and say hello. They then do rock, paper,
scissors, the winner because person A. Person A: (Holds out card with the letter towards the ground so it cannot be
seen) What’s this? Person B: (touches the card, so that they can guess and identify the letter) ~names a letter~ *If
Person B guesses correctly. Person A: That’s right! / Good job! *If Person B guesses incorrectly. Person A: No, try
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again. / Nice try Person B: (this person can touch the card and guess again, or simply ask for a hint) Hint, please.
(Person A can trace the letter in the air) ~names a letter~ The roles then switch with Person B asking Person A to
guess their card. At the end, the two people should swap touch cards and then find a new person to do the activity
with. After the demonstration, the teacher should practice the phrases from the above demonstration. The teacher
can then distribute a touch card to each student. (It is often helpful to ask students to first try the activity with the
person sitting next to them and ask them to stand and find a new partner after they finish with the person beside
them.)
Feedback: In this activity, students are able to evaluate each other’s ability to recognize as well as teachers being
able to evaluate students by circling during the activity or joining in the activity as well. Students from all my schools
enjoyed this activity. It can get quite noisy in the classroom, which is a downside for neighbouring classes. Teachers
also responded positively, however in some classes we did notice that kids had trouble with the key phrases and
that repeating them a few more times before the start of the activity would have been useful. My alphabet
flashcards have different colour letters and some students used the colour of the letters to give hints instead of
tracing the letter in the air. Which I thought was good practice of naming English colours.
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Level: Junior High School
Hioki City Board of Education
Hiyoshi Junior High School
ALT: Asghar, Ali
JTE: Akasaki, Hirotake
Level: JHS
Textbook: Sunshine 3
Lesson: Program 7
Pages: 66-71
Learning Domain: Reading, Writing, Speaking, Listening, Comprehension
Objective: To foster students’ positive attitudes toward communication. To develop students’ basic abilities (such
as the 4 skills). To deepen students’ understanding of language.
Procedure: Three- Hint Quiz in Groups 1. Design a sheet which has 5 people for the three-hint quizzes and give a
sheet to each student. The first person will be provided as an example, “1. This is someone who teaches you English.
2. This is someone who is from another country. 3. This is someone that likes to play rugby. Who is it? (Answer)” 2.
The students will then, in groups, write three hints for each of the other 4 different people. The categories of people
are: a class student; a teacher; a character; and a famous person in Japan. 3. Practice writing by instructing them to
write three hints for each character. Each student must write the same hints within their group. 4. Practice reading
comprehension by having the students find the words they want to use using dictionaries and/ or any other material.
5. Practice speaking by having the groups say their hints on ‘Person 1’ and giving the other groups a total of three
chances to guess the answer. 6. Practice listening and comprehension by having the other groups listen to and try
to understand the hints given. 7. Points are given based on the correct answer or if no group was correct, then the
groups giving the hints would receive a point. 8. Once all groups have tried ‘Person 1’, move onto giving hints for
‘Person 2’ and having the other groups guess again. The speaker role for the group will change to the next person.
Feedback: We need to provide further practice on the usage of relative clauses. During the next lesson, we will focus
on the different usages of the relative clauses without the textbook and test their knowledge and see how far they
have developed their sense of understanding the target language.
Toshimamura Kyouikuinkai
Kodakarajima Elementary/Junior High School
ALT: Blackburn, Jake
Level: JHS
Textbook: Sunshine Course 1
Lesson: Program 7
Learning Domain: Reading, Comprehension

JTE: 児玉

雄一郎

Pages: 69, 71, 73

Objective: Students will understand the contents of this program's reading sections
Procedure: This is part 1 of a 3 part lesson (covered over three class periods) 1. Introduce the whole reading section
(all 3 pages) by describing the gist of each page and asking some basic questions related to the content (ex. This
story is about ~ Do you like ~ ?) 2. Introduce the new vocab words (p.126 of the Joyful Workbook, but flashcards
could be used instead) 3. Go over reading section 1. 3.a) Introduce the situation 3.b) Have students listen to the CD
3.c) Ask students what words/phrases they caught 3.d) Write some easy questions on the board and have students
try to answer them 3.e) Have students listen to the CD again 3.f) Check the answers 3.g) Have students repeat as
the ALT reads. 4. Go over reading section 2. (follow the same a-g steps as before) 5. Go over reading section 3.
(follow the same a-g steps as before) 6. Give students the worksheet. (It contains a fill in the blanks section on one
side, and a translation/grammar explanation on the other). Play the CD and have students fill in the blanks.
Afterwards, check the answers. 7. Check the meaning using the translation/grammar explanation.
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Feedback: This is a new, experimental style of covering the textbook reading sections that is radically different from
how we used to do things. We'll do this for a few chapters while making notes of how the students perform. We
also gave them a brief questionnaire before starting this style which we will compare to a follow-up questionnaire
after completing a couple chapters like this to see how effective it is. We were pressed for time near the end of this
lesson, so since we go over each reading section in much more detail for the following 2 classes, we may cut out
3.e, 4.e, and 5.e for the next program.
Ibuski Board of Education
Yamagawa JHS, Minami Ibusuki JHS
ALT: Blaize, Erica
JTE: Ikemasu Kitoe
Level: JHS
Textbook: New Horizon 3
Lesson: Unit 6, Part Two
Pages: 84-85
Learning Domain: Reading; Writing; Speaking; Listening; Comprehension
Objective: students should be able to understand and repeat more complex sentences created with who.
Procedure: Prepare 10-15 hints using the target grammar in this case “who”. Put each hint onto a separate card and
hide them in semi-visible locations in your classroom. ( You can have the students “go to sleep” while you hide
them.) Procedure: Review the grammar. Have students break into groups of 4 and pass out 1 worksheet per a group.
Have the students decide who their first writer will be and have that writer write their name at the top. Everyone
else in the group is runners. Explain the game and rules. Student need to discover the hidden hints, read them,
memorize, and then return to their writer and pass on what they memorized. Rules are simple. No touching the
cards or the things they are on (no moving the TV to see the card on the back etc. If they break this rule move the
cards to a more difficult location), also no shouting the answer to their writer. Every 5 minutes the writer will change
when this happens everyone returns to their seat and the new writer writes their name on the top before the
runners search for more hints. Once all hints have been written down students need to work in their group to fill
out the bottom chart. My chart includes name, like, dislike, and what costume is each person wearing. Make the
hints so that you need more than one to complete each person’s chart. EX. Hint 1: The person who is dressed as a
witch likes rice balls but doesn't like music. Hint 2: The person who is the fastest is Tanjiro. He likes rice balls. Once
students have completed the table, they should come get their sheet checked. If there are any mistakes or their
hints are incomplete, they can relook at the hints until they are finished.
Feedback: Students were extremely fast at collecting all the hints, but it did take time to solve the final chart, but all
groups finished or were almost done by the end of class. Groups that finished we allowed to become “teachers”
and helped out other groups to finish. After talking with the JTE we decided to hide the hints in more difficult
locations next time and change writers a little faster (4mins) because within the first 9 minutes almost all the hints
had already been written down leaving less work for the other 2 writers. Students really enjoyed the lesson and
treated it like a treasure hunt.

Akune Board of Education
ALT: Britton, Charles
Level: JHS
Textbook: New Horizon 1
Lesson: A Soccer Coach from Brazil
Learning Domain: Speaking, Listening, Comprehension

JTE: Fuchiwaki Sensei
Pages: 80-81

Objective: To develop students' listening and speaking skills.
Procedure: Teachers will start by giving an example. The ALT will ask the JTE a "which...or" question, and the JTE will
respond using the correct grammar point. Students will then be given a short printout they will use to interview other
students. The questions will focus on "Which...or..." grammar point on page 81. They will ask a sufficient number of
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students until all the questions on the printout are complete. After that the teachers can ask the Ss to speak the answers
they collected. If the students are able, they can then work on making a single question of their own to try, either in
groups or as an individual.
Feedback: The activity is flexible, and this style can be used for different lessons/grammar points. The section on making
their own questions is difficult. More practice is needed before that can be achieved.
Minamikyushu City Board of Education
Chiran Junior High School
ALT: Bruan, Joshua
JTE: N/A
Level: JHS
Textbook: New Horizon
Learning Domain: Reading, Writing, Speaking, Listening, Comprehension.
Objective: Near the end of the term, students should be able to produce complete interrogative sentences using the
newly acquired grammar and vocabulary and respond to them.
Instructional Materials: Chalkboard, timer, small note sized papers (5 pieces/student), paper bags (1 per every 4
students), dice.
Procedure: Review the grammar the students have learned during the past ~3 units. Provide example interrogative
sentences. Explain and demonstrate the activity. Have students gather in groups of 4-6 members. Set the timer for 1520 minutes. Have the students each create 5 interrogative sentences using the sticky notes. JTE and ALT will assist with
vocabulary and grammar. After the sentences have been checked and completed. Students will fold and toss their paper
into the paper bag. Students will then take turns in a clockwise position. During a student’s turn, the student will roll a
dice. The dice will determine who the student will ask a question. The student asked has 20 seconds to answer the
question. If answered properly, the student will collect the paper and count as 1 point. If the student could not answer
properly, the student who rolled the dice has a chance to answer the question instead and steal the point. This continues
until there are no more questions in the paper bag. The student with the most points is the winner. Dice numbers: 1)
Person on your left. 2) Person on your right 3) Bunny ears – student last to make bunny ears on their head with their
hands answers the question 4) Ask a question to a guy 5) Ask a question to a girl 6) Categories – students take turns
saying words fitting a category. If a student repeats a word already used, that student must answer the question.
Feedback: This game may take up the whole class time depending on the class size. Make sure that all the students
understand the instructions so that they can play the game independently without ALT/JTE always at the group.
Kagoshima City Board of Education
Wada Junior High School
ALT: Bucci, Ashley
JTE: Yoshio Sensei
Level: JHS
Textbook: Sunshine English Course 1
Lesson: Program 5, Part 3
Pages: 54-55
Learning Domain: Reading; Writing; Listening; Comprehension
Objective: Get the students to read, listen to, say and write sentences using the grammar point: "He is..." and "She is..."
Instructional Materials: TV (to project PowerPoint onto), blackboard, and worksheets.
Procedure: Before the lesson, the JTE will prepare the worksheets and how to explain the grammar point on the
blackboard (for students to take notes). The ALT will prepare the PowerPoint. Procedure: (1) Greetings and Basic
Questions. (ALT) (2) Explanation of Grammar Point on Blackboard. (JTE) (3) PowerPoint of "He is and She is" using
celebrities from Japan and from western countries. (Example: This is Naomi Osaka. She is a tennis player). (ALT)
(4) He is/She is worksheet. (JTE) (5) Students practicing in pairs (led by JTE, ALT assisting).
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Kagoshima City Board of Education
Koto Junior High School
ALT: Burgess, Keegan
Level: JHS
Textbook: Sunshine English 1
Learning Domain: Speaking; Listening; Comprehension

JTE: Teratoko Sensei

Objective: To teach about Halloween.
Procedure: After daily greetings, students first begin with a warm up from a previous class by introducing their friends.
This takes approximately 10 minutes. Next the ALT introduces Halloween words using a power point presentation and
realia to convey an understanding of Halloween monsters, activities, and culture. This presentation is interactive in
nature and takes 10 minutes. Finally, students participate in a Jeopardy-style Halloween quiz game using keywords and
phrases from the presentation. After checking the meanings of the categories and explaining the rules, students
compete for stickers by using the keywords from the presentation.
Feedback: The lesson was carried out smoothly with few issues, though the students became a little loud at certain
periods of the lesson.
Setouchi Board of Education
Koniya Junior High School
ALT: Clenney, Chuck
JTE: Michiyo Torigoe
Level: JHS
Course: English Communication
Textbook: New Horizons 2
Pages: 64-65
Learning Domain: Reading; Speaking; Listening; Comprehension
Objective: To improve students' spoken English conversation skills and deepen their understanding of foreign culture
via phone conversations.
Procedure: 1. Listen to the conversation from the textbook. Make sure that students understand the initial dialog taught
in the previous lesson. 2. Introduce new world cuisine vocabulary as well as country names. 3. Introduce new restaurant
phone dialog between customer and cook by JTE and ALT giving examples. Teach how to say your address.
4. Students review dialogs by themselves, practice once with another student, and then some students take turns calling
the ALT’s cell phone using the JTE’s cell phone. The ALT leaves the room and answers the call “from the restaurant”.
After some students have finished as the customer, switch roles and let the students be the chef.
Feedback: Students were very interested in learning about food from other worlds and enjoyed talking about the
geographical history of words like hamburger, wiener, and sandwich. Students were much better at being the
restaurant’s cook than the customer because translating numbers for address and phone number took some time. It
was a good experience for students to practice new food vocabulary in a practical conversation and they felt like the
learned a skill.
Amami City Board of Education
Kaneku Junior High School
ALT: Diaz, Jenna Kamyl
Level: JHS
Textbook: New Horizons 2
Learning Domain: Speaking; Listening; Comprehension

JTE: Mayu Arimura

Objective: Students will be able to form and answer 'Does he/she' questions to inquire about a person's identity.
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Instructional Materials: Chalkboard/Whiteboard, Timer, 2 pictures of famous people.
Procedure: Before the lesson, print out the pictures of 2 famous people that students know and research a few facts
about those people. During the lesson, put the two pictures on the whiteboard flipped over so that the images cannot
be seen. Example of famous people: Naomi Osaka, Beethoven. In this activity, students will be making their own quiz
game where contestants must guess the identity of a person by only asking ‘Does he/she’ questions and only
receiving ‘Yes/No’ responses. The JTE and ALT will demonstrate this activity together with the two example famous
people that have been put on the board. First, the JTE will play the quizzer and the ALT will be the contestant
guessing. The JTE will ask “Who is this man/woman?” while pointing at the first unknown image. The ALT will ask
some questions using “Does he/she…?” Example: JTE: Who is this woman? ALT: Does she sing? JTE: No, she doesn’t.
ALT: Does she play a sport? JTE: Yes, she does. ALT: Does she play tennis? JTE: Yes, she does. ALT: I know! Is she
Osaka Naomi? JTE: Yes, she is! For the second quiz example, the ALT will play the quizzer and the class will be the
contestants. Students are asked to raise their hands to ask a ‘Does he/she’ question until someone can guess the
correct person. Now, students will create their own quiz games. Divide the class into small groups. Each group will
be a team. There should be an even number of teams. For 5 minutes as a class, brainstorm potential “Does he/she”
questions that can be asked during the quiz and write student suggestions on the board. Then, students will have
10 minutes to do two things in their teams: Decide on one famous person they want other teams to guess on, and
brainstorm a list of more potential questions they can ask when being quizzed. After brainstorming, teams will be
paired up with another team. Students on one team will each take turns asking a ‘Does he/she’ question until they
can guess the identity of the person the other team chose. They can use the brainstormed questions on the board
and from their group brainstorming for help. After one team finishes playing the quiz contestants, they will then
become the quizzers.
Feedback: Strength: -The aspect of the quiz game was fun for students especially when guessing someone that was
challenging but that they knew well Shortcoming: - Because of the open ended questions, brainstorming questions
was difficult took a lot of time This activity will be used in the future, but to save on time, a list of example questions
can be created beforehand to supplement student brainstorming.
Kagoshima City Board of Education
Konan Junior High School
ALT: Downie, Rachel
JTE: Tamori Sensei
Level: JHS
Textbook: Sunshine 1
Lesson: Program 6
Pages: 62-63
Learning Domain: Speaking; Listening; Comprehension
Objective: After the lesson students should be able to comprehend the “Does” question and give a simple answer.
Instructional Materials: Worksheet
Procedure: Before the lesson prepare the 3 different worksheets. They all have the same 9 characters, but 6
characters have questions and 3 have answers, change which characters on each of the worksheets. Procedure: Put
the students into groups of 3. Hand out the worksheets ensuring every student in the group has a different version
and tell them it is a secret; they cannot show anyone. In turns students will ask the other members of their group
one of their questions. The student with the answer on their worksheet will reply (Yes, she does/No, he doesn’t).
Students continue to take turns asking and answering questions until either the ALT/JTE calls time or they have the
answer for all their questions. To wrap up the ALT/JTE will ask the whole class some of the questions.

Example:
Worksheet 1
Minnie Mouse
Does Minnie speak Japanese?
Does Minnie like apples?

Worksheet 2
Minnie Mouse
Minnie likes apples.
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Worksheet 3
Minnie Mouse
Does Minnie speak Japanese? Does
Minnie like apples?

Does Minnie want a bike?

Minnie doesn’t speak Japanese. Does Minnie want a bike?
Minnie wants a bike.

Feedback: I would use this activity again, but I would mix up the questions more. Instead of 2 students having the
same question I would give all the students different questions to ask. I would also use less characters as I feel the
students understood how to ask and answer the question and this activity became repetitive.
Kirishima City Board of Education
Maizuru Junior High School
ALT: Dumbleton, David
Level: JHS
Textbook: New Horizon 3
Learning Domain: Speaking

JTE: N/A
Pages: 34-35

Objective: After the lesson/activity, students should be able to produce complete questions and answers using the
structure “have you ever”.
Instructional Materials: Chalkboard/Whiteboard, timer, handout, projector and PowerPoint OR flashcards.
Preparation: Before the lesson, prepare a list of verbs and their past participles to be used in the main activity. These
should give students inspiration to create their own questions and answers using “have you ever”. (e.g. eat > have
you ever eaten, play > have you ever played etc.) If unable to use a projector to show the PowerPoint, prepare some
flashcards showing base form verbs and nouns to prompt students to create full questions and sentences using
“have you ever”. (e.g. “eat” + “spaghetti” = “have you ever eaten spaghetti?”)
Procedure: After greetings, conduct a brief warmup to prepare the students for class. For example, line game or
hangman. Then, the JTE and ALT should introduce today’s grammar by demonstrating the target language. You can
use the example on page 34 (“have you ever heard of fair trade coffee?”), or create your own. After demonstrating,
the JTE will check the students understanding in Japanese. Using a PowerPoint presentation or flash cards, the ALT
will explain the grammar of the sentence (i.e. “have you ever + V3 + noun + ?”). Then, the ALT will explain how to
answer the question (i.e. “yes, I have” or “no, I haven’t”). After this, the JTE will check the students understanding
in Japanese. Using a PowerPoint or flashcards, elicit many examples and drill the pronunciation. For my lesson, I
have 10 examples prepared on my PowerPoint. After drilling the pronunciation, ask each question to the students
and have them answer. Next, introduce the main task. The main task for this lesson is for students to work in pairs
to create questions using “have you ever” and ask them to their classmates. The students should try and think of
the most interesting or funny questions that they can (e.g. “have you ever eaten a cockroach?”). After writing, the
pairs will walk around the classroom and ask their questions to other pairs. Pairs should play rock paper scissors
with each other, then ask one question each starting with the winner. Ask some instruction checking questions to
ensure that the students understand. After explaining the task, give the students about 10 minutes to create their
questions on whiteboards/blackboards/paper, then about 5 minutes to talk to other pairs. After finishing, ask each
pair to stand up and ask the ALT their best question. This is a great chance to check their grammar, and also to ask
the ALT some funny questions. Finish the lesson with a brief feedback session, answering any questions and asking
them some final questions to check their understanding.
Feedback: Unfortunately I was not paired with a JTE for this SDC, but I will provide my own thoughts and feedback
here. I think one strength of this lesson is that it introduces a new piece of grammar and allows students to use it
right away. It shows many examples and works the four skills throughout the lesson. It focusses on speaking and
encourages students to communicate with each other in English. A shortcoming of the lesson is that it may not
provide any real-world examples, which can be useful for students learning English. It also is quite fixed in the
structure of the grammar that it uses, and may not facilitate students' understanding outside of this set structure.
Finally, a lack of worksheets means that it is down to students' own studiousness to write their own notes. Overall,
I think that this is a good lesson for introducing this grammar item, and with continued practice should act as a good
foundation for learning this important English phrase.
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Toshima Village Board of Education
Tairajima Elementary & Middle School
ALT: Dunaway, Caleb
Level: JHS
Textbook: Sunshine English Course 2
Lesson: Program 7, Lesson 2
Learning Domain: Speaking; Listening; Comprehension

JTE: Ohniwa Mikiko
Page: 64

Objective: After the lesson/activity students should be able to describe how something looks.
Preparation: Create a slideshow with an appropriate number of adjectives (the amount will depend on the class
size). For classes that struggle a bit more, consider adding in the Japanese word for each adjective (ex. heavy - 重
い ) and have it added in as an animation so that you can ask the meanings of the words to confirm their
understanding.
Procedure: Explain and demonstrate the activity with your JTE. When I did this activity, I had the dialogue we used
up on the screen as well to make sure the students were following along. Next, have the students stand up. Show
them an adjective on the screen and ask for the Japanese translation. Once they understand the word ask them to
find something that looks like [adjective] (ex. "Find something that looks cute.") Have them spend 10 - 20 seconds
searching around the room for something they think can be described by that adjective. Next, tell them to stop
moving. Now ask each student what they have. They should respond with a sentence such as "This pencil case looks
cute." Depending on the size of the class, you can ask all or just some of your students. If you only ask some, make
sure to ask the others next time.
Feedback: This activity went really well and got a class that is usually less-than energetic about participating to laugh
and strengthen their self-confidence. Looking back I would have maybe brought some of my own items to use as
examples. I plan on using more activities that focus on the kids using physical objects to learn English. I've had
trouble in the past getting them to talk about what they enjoy in an abstract sense, so perhaps something more
physical is the way to go. The only downside to this activity was that it didn't focus on reading or writing, so it may
be a good idea to do some sort of reading/writing exercise outside of the activity time.
Kagoshima City Board of Education
Sakamoto Junior High School
ALT: Duncan, Matthew
JTE: N/A
Level: JHS
Textbook: Sunshine 3
Learning Domain: Reading; Speaking; Listening; Comprehension
Objective: Cultural learning with new vocab.
Procedure: Christmas team game using regular English for general Christmas items/activities.
Feedback: Lesson to be used in the future.
Kagoshima City Board of Education
Tenpozan, Koriyama, Meiwa
ALT: Duncan, Michael
Level: JHS
Textbook: Sunshine English Course
Learning Domain: Speaking; Listening

JTE: Ms. Maehara
Pages: 50-51

Objective: To develop students speaking and listening skills in context of ordering food from a fast food restaurant.
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Preparation: Set up a table for an interaction with clerk-customer, with all above instructional materials laid out on
the table
Procedure: Pre-teach vocabulary to the students. Drill words with particular focus on pronunciation and stress of
words. Read out the skit in the textbook and ask students questions about the skit (e.g. Where are we? What do we
want? How much money do we have? etc.) Next, have students repeat the sentences in the skit three or two times.
Then put students into pairs and have them practice the skit with their partner. After practicing the skit and
memorising the dialogue, show students the menu on the other side of the page so they can change the order and
make their own original ideas with different food items. Finally, have different pairs volunteer for a demonstration.
Have them come up to the pre-assembled clerk-customer table with all the different food items . Have them practice
using their own menu items and coming up with different prices of the items. At the end ask students about key
phrases they can use such as "Would you like...?" "What size..." "Here's your change" etc.
Feedback: The students enjoyed having realia to use for the skit and watching the JTE and ALT do it together as it
added authenticity to the skit. Some problems that arose were to do with how to pronounce different prices which
should be practiced further than the dialogue suggests ($10,50, $4,45 etc.). The students liked being able to use the
actual items in their own demonstration in front of the class especially since they were familiar to them, however
some became slightly overwhelmed when the script varied from what they were expecting. Perhaps demonstrating
some variety in our example sentences and also when the students were practicing may have helped to fix that
problem.
Hioki City Board of Education
Fukiage Junior High School
ALT: Eaton, James
Level: JHS
Textbook: Sunshine English 1
Learning Domain: Speaking

JTE: Matsuyama Minori
Page: 72

Objective: By the end of the lesson students should be comfortable asking and answering questions such as "When do
you usually clean your room?".
Instructional Materials: Chalkboard/Whiteboard, Sunshine 1 flashcards (p34) Preparation: Prepare typhoon points
(7x3 grid).
Procedure: Once the class has become comfortable with using the word “when” through asking classmates
questions about their routine and doing the listening activity on page 72 this activity can be done to reinforce what
they have just learnt. This version of the popular game Typhoon uses a 7x3 grid, with days of the week along the xaxis and “morning, afternoon and evening” down the y-axis. A points sheet should be prepared by the teacher before
the lesson, this will be used to allocate points and special moves as students select boxes throughout the game.
There are many ways of setting up a Typhoon points grid and different special moves which can be included to make
things more interesting. A simple Google search will lead to some good ideas if you are unsure. The activity works
best with a number of teams somewhere between 3 and 6, depending on the number of students in the class. To
begin, one student from each team stands up, they must give the answer, but their teammates are allowed to advise
them. The teacher shows a suitable flashcard from the selection shown on page 34, the fastest student to raise their
hand must give their answer immediately once chosen. They must create a "when" question using the flashcard
being shown. If their answer is correct, they may choose a box on the Typhoon grid by answering their own question.
All players who were standing then sit down and a new player for each team will stand up for the next round. The
teacher then proceeds to show a different flashcard. With some classes, particularly at ES, it may be more
appropriate to decide which team gets to answer by playing janken. The JTE is more likely to know what is suitable
for that class and the ALT should ask the JTE for their opinion on this. The activity should typically run until the end
of the lesson, the ALT or JTE should indicate how many more rounds are to be played once you are into the final
few minutes. The team with the most points at the end of the activity is the winning team.
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Feedback: This twist on the classic Typhoon game seemed to be enjoyed by the students. Putting what they had just
learnt into a competitive, fun activity appeared to make them more determined to know and be able to use the
grammar point competently. Sometimes when playing this activity some of the quieter students struggled to put
their hand up to answer, doing the janken version of this activity would make it easier for these students to get
involved. We are likely to use this lesson plan again in the future as the students were very engaged in the activity
and by the end of the lesson, they seemed to be able to understand and use the main grammar point comfortably.
Hioki City Board of Education
Higashiichiki Junior High School
ALT: Fisher, Joshua
Level: JHS
Textbook: Sunshine English Course 2
Learning Domain: Speaking

JTE: Uchino Yukari
Pages: 68-69

Objective: To facilitate natural communication while giving directions and recommending a house to the JTE/ALT.
Instructional Materials: Chalkboard/Whiteboard. Simple town map. Preparation: Before the lesson, the students
must have drawn a picture of a house they want to try to "sell" to the JTE/ALT. This includes details. For example: 1.
Blue, big, near the supermarket, but expensive. 2. Yellow, medium-sized, near to school, but quite old.
Procedure: 1. Explain that the students are going to become estate agents and the JTE and ALT are going to become
prospective buyers. They will have to provide directions to the house they want to sell, as well as outline the house's
positive and weak points in order to sell the house to the JTE/ALT. 2. First, the students make pairs and choose
which one of their two houses they want to sell to the JTE/ALT. 3. A pair of students place their house on the map
that has been stuck to/drawn on the board. 4. The ALT goes to the now estate agents (students) and asks them,
"Could you tell me the way to the house?" 5. The estate agents provide the directions. 6. At this point the ALT can
ask "How long will it take from the (starting point) to the house?" The students answer. 7. The ALT then follows the
directions given by the estate agents. (A magnet or even a finger can be used here). 8. Once arrived, the students
are given 2-3 minutes to recommend the house. ("It's really big AND has 3 bathrooms!!") 9. Repeat steps 3-9. 10.
Once all pairs have had their turn, the JTE and ALT decide which house they want to buy.
Feedback: Overall, the lesson went really well. The students were very enthusiastic about the activity and seemed
to enjoy playing the estate agent and recommending their houses to the ALT/JTE. During the directions stage it may
be better for the ALT to move their magnet/finger while being given the directions, or at least make notes, otherwise,
it is easy to forget what directions the students gave!! Also, although the students got very excited about
recommending their houses, some ran out of things to say after a minute. In the future, having the ALT asking
questions during the recommendation could really help keep the lesson flowing and also add a layer of listening
practice to the activity.
Ibuski City Board of Education
Kitaibusuki Junior High School
ALT: Grandage, Matilda
Level: JHS
Learning Domain: Listening

JTE: N/A

Objective: To develop students' listening. Have students understand the chosen grammar point through a fun
drawing game.
Instructional Materials: whiteboard and markers, or paper and markers.
Procedure: ALT designs several sentences using the chosen grammar point (for example, comparatives and
superlatives). Begin by checking grammar comprehension and going through any unusual vocabulary. Students split
into teams of 4, each team has a whiteboard and pen. Students take it in turns to draw, but everyone can listen and
help. ALT reads out a sentence e.g. 'the cat is bigger than the dragon' (the weirder the better), and students have
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to draw what they hear in a time limit. Drawings are checked for comprehension and points are awarded for
accuracy and creativity.
Feedback: Sometimes sentences were too easy, so I added in some filler phrases to make it more natural. I've also
designed conversations to be had with the JTE which included key drawing points, to make it more difficult as
needed. It's a really fun and adaptable game for lots of different ages and skill levels!
Wadomari Town Board of Education
ALT: Harris, Alex
JTE: Imamura Hitomi
Level: JHS
Textbook: New Horizon English II
Lesson: Presentation 1 将来の夢
Pages: 46-47
Learning Domain: Writing; Speaking; Listening; Comprehension
Objective: Students should be able to speak and write about their future dreams in English and give reasons why
they have that dream.
Instructional Materials: Chalkboard, Timer, and Handouts
Preparation: Before the lesson, prepare a handout that asks the student to brainstorm about what they want to be
or do in the future. Prepare lines for writing reasons in both English and Japanese.
Procedure: 1. Explain and demonstrate the activity. Ms. Imamura will explain the handout and write some example
sentences on the board. After that, we will do a demonstration interview about who they want to be or what they
want to do. 2. While Ms. Imamura assists students in completing the worksheet, I will go out into the hallway or
open classroom and set up an area for a 1 on 1 interview. Students who finish the handout will come to talk to me
one at a time. 3. I will ask students about what they wrote on their handouts plus an additional question about their
future dream that they should be able to answer. For example: Student: I want to be a pilot in my future. I'm
interested in visiting many countries. To be a pilot, I study hard. Me: What countries do you want to visit? or What
subject do you study hard to be a pilot? 4. After the interview, have the student reflect on the conversation and
write down what question was asked to them plus their answer. Evaluation: Students will be given a score from 1-5
based on different parts of their interview. For example: Future Dream: 1 2 3 4 5 Reason 1: 1 2 3 4 5 Reason 2: 1 2
3 4 5 To be... I do...: 1 2 3 4 5 Scores are assigned based on content of the sentence and grammar. These scores are
handed in to the teachers at the end of class to see where students need more assistance.
Feedback: I think that the lesson went really well, and it also covered many different learning domains. I think it is
a great opportunity for the students to practice their speaking, especially since many students are shy and don't like
to speak in front of other students. One shortcoming of the lesson is that sometimes it is difficult to finish speaking
1 on 1 with all of the students in a single class period. Some students take longer thinking about what they want to
be, or they take a little longer on the speaking part of the lesson. Perhaps it might be better to ask them to
brainstorm their future dream and reasons in a separate class before the interview class so that they have more
time for the interview.
Kagoshima City Board of Education
Minami Junior High School
ALT: Hill, Stephen
JTE: Kuroda Rikako
Level: JHS
Textbook: Sunshine 2
Lesson: Programme 5-3
Pages: 48/49
Learning Domain: Reading; Speaking; Listening; Comprehension
Objective: After the lesson, student's should be able to understand and utilize the conditional term 'if'.
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Procedure: To begin, ALT should have some small talk and questions with the class to revise the previous lesson. In
this case, the use of 'when' (e.g. what do you do when it rains?) as it closely relates to grammar point "if". After this,
the grammar is introduced using easy to comprehend sentences. "If it's sunny, let's play soccer." (Highlight that the
order of the sentence can be switched) "Let's play soccer, if it's sunny." ALT explains the grammar in English using
examples. If any students in the class don't understand, the JTE can elaborate in Japanese. To ensure the students
understand, present a number of short sentences. Ask them to join two together using "if" in order to make a longer
sentence. For example, "It is cold. Let's eat Udon." -> "If it is cold, let's eat Udon". Repeat until the students have a
good grasp on the concept. To have them practice, introduce the following card game (requires preparation): Two
distinct sets of cards, IF cards and MUST cards. IF cards make up the first half of the sentence, MUST cards make up
the second half. They can be mixed and used in any order. Typical example - "IF you have a pet..." "...you MUST
count from 20 to 1 in English". MUST cards can be flexible, but most actions should be fun to motivate students to
do them. In small groups, no more than 6/7 ideally, have students take turns to pick up two cards. They must read
both cards to form a sentence. If the sentence applies to them, they must do the action. If they do, they can keep
the MUST card. The IF card is returned to the bottom of the pile. The JTE and ALT should demonstrate this game at
the front of the class for 2/3 turns. Ensure they understand what happens if the card DOES apply to them, and if it
DOESN'T. JTE and ALT monitor the activity, ensuring students are saying the complete sentence and helping with
difficult words. Continue until there is 5 minutes left in class. JTE asks the students to count how many cards they
have. The winner of each group is awarded with a sticker. Optionally, the winner can be asked to make a sentence
with one of their MUST cards, saying the IF part from memory to ensure comprehension.
Feedback: This lesson has strong merits as it revises grammar (must) and vocabulary from previous lessons in the
textbook. Depending on how creative the cards are, it also tends to be very engaging for even typically
unenthusiastic students. Students get a lot of reading and speaking practice with the card game. The cause and
effect nature of the game also tends to cement the student's comprehension of the grammar point. While the
students can be very enthusiastic, it can also be a little difficult to monitor each group and ensure they are saying
the entire sentence every time. A potential fix for this is ensuring the students write the sentence instead of/as well
as saying it. This would likely slow the game down and drain a lot of enthusiasm, however. As this lesson has worked
on a number of occasions, it is highly likely it will be used again in the future.
Kagoshima City Board of Education
ALT: Holder, Jared
JTE: N/A
Level: JHS
Textbook: Sunshine
Learning Domain: Writing; Speaking; Listening; Comprehension
Objective: To help students recognise and use relative pronouns.
Instructional Materials: white/blackboard, Example questions, Printout of writing scaffold, Typhoon/quiz game
(Optional).
Procedure: Introduction: Ask students what they previously have learnt about the use of relative pronouns. If they
are unsure, quickly go over them again as a refresher. Ask the students 5-10 questions that use relative pronouns
(e.g. This is a man who...?, This is an object which...?). These questions should be an example of what you want
students to undertake. Give small rewards to correct guesses if it helps motivation. Body: Explain to students that
they will be writing questions for their own quiz of this style. On the board, choose an object inside the room and
together as a class write a quiz question as an example. Once students have understood the process distribute the
writing scaffold and have them write their own questions. They can choose any person or object they like, however
if they are of lower level you can limit the choices to objects within a classroom or other location. Observe and help
students as necessary. Conclusion: At the end of the lesson collect up students quiz questions. They can now be
used for a short quiz style game at the end of the lesson to help solidify students listening skills and act as a summary
of the lesson as a whole.
Feedback: This lesson is good for stronger students with higher levels of critical thinking and descriptive English as
it allows them to use a bit of imagination in their work. On the flip side, some students of lower levels may struggle
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in choosing or describing some objects. This can be remedied somewhat by limiting the selection in some way and
by providing a word list of useful verbs/adjectives (e.g. Only choose items from the classroom).
Ichikikushikino City Board of Education
Ichiki Junior High School
ALT: Huxtable, Oliver
Level: JHS
Textbook: Sunshine 1
Lesson: Program 7
Learning Domain: Writing; Speaking; Listening

JTE: Miura Ayaka
Page: 68

Objective: To practice asking and answering 'Who is he/she?' questions in conversation.
Instructional Materials: Chalkboard, handout
Preparation: Prepare handout before the lesson.
Procedure: First, practice the grammar point with the students using the chalkboard. Second, distribute worksheets.
Practice the conversation example and have them practice with each other. Third, explain that they should draw a
character in the box. Tell them that it can be easy because this is an English lesson, not an art lesson. Set a time limit
for this as appropriate. Fourth, demonstrate the conversation with the JTE. A: ‘Who is he?’ B: ‘He is Pikachu.’ A: ‘I
see!’ B: ‘Who is she?’ A: ‘She is Princess Peach.’ B: ‘Thank you, goodbye.’ Explain that students should record the
names of the characters they come across in conversation. They should have at least four conversations so should
write at least four names of other students’ characters. Students can then walk around the class making
conversation. Fifth, once they are sat down again show them how to write a sentence as a list. [They are a, b, c, and
d.] Q: Who are they [the characters they saw]? A: They are Pikachu, Princess Peach, Doraemon, and Luffy. The
spelling of character names can be difficult so write the most common ones on the board. Sixth, finally, get some
volunteers to demonstrate the conversation for the rest of the class.
Feedback: Overall, the lesson went as planned. Drawing can quickly take up a lot of time and is not the focus of the
lesson so make sure it is timed and students are encouraged to finish quickly. Practice the conversation before and
after they draw because we found that some were not comfortable speaking at the beginning. Adding in extra
information about the characters would be nice to extend the conversation and make it more interesting in the
future. This could be achieved over several lessons, developing the activity each time.
Toshima-mura Board of Education
Nakanoshima Elementary/Junior High School
ALT: James, Eric
Level: JHS
Textbook: Sunshine English Course 2
Lesson: Program 7-2
Learning Domain: Speaking, Listening, Comprehension

JTE: Tomizawa, Kimihiko
Pages: 64–65

Objective: Students will improve their understanding of "look + [adjective]" and be able to comment on other people's
moods.
Instruction Materials: Around 8 small strips of paper, a hat.
Preparation: Write down a different mood word (happy, angry, hungry, etc.) on each strip of paper.
Procedure:
1) Start class with a greeting and simple conversation.
2) Briefly review the grammar point introduced in the previous class, "look + [adjective] = 〜そうに⾒える".
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3) Finish the reading activity on page 65 by answering the questions at the bottom of the page. Students will work
individually and write their answers, then we will check the answers as a class.
4) Do the listening activity on page 64. Check the answers as a class.
5) Speaking Activity: Students will take turns acting out different moods. Taking turns, each student will go to the front
of the room and draw a strip of paper from the hat. The student must act like they have that mood written on the strip
of paper. [For example, if they get "happy", they might smile and walk around energetically]. Then, the other students
will call out "You look happy!". Keep going until all of the words have been used. If there are more students than words,
you can re-use the words. *Bonus idea* The JTE will be the judge of everyone's acting skills. After the activity is finished,
the JTE will present an award for 'Best Actor' to the student with the most creative or funny performance.
6) Briefly recap today's key grammar.
7) Finish the class.
Feedback:
Strengths: The key grammar is relatively simple, so the students were able to understand the listening activity well and
say the correct pattern during the speaking activity. Acting out different moods was fun, and it made everyone laugh to
see each other's performances. Acting is a good way to diversify the lesson with kinesthetic learning, since most of the
time we focus on visual and auditory learning only. Also, students were able to form a stronger memory association
with mood-related vocabulary.

Weaknesses: Since the textbook includes both "look + [adjective]" and "become + [adjective]", students seemed to have
a little trouble connecting the two ideas. Although the acting activity was fun for my small class size, it might be too
embarrassing for some students in larger classes.
Tip: review mood-related vocabulary at the beginning of class so that students are more familiar with the words before
they act them out.
Kagoshima City Board of Education
Sakuragaoka Junior High School
ALT: Jankowski, Adrian
Level: JHS
Textbook: Sunshine English Course 1
Learning Domain: Reading, Writing, Listening

JTE: Takahashi, Shiho

Objective: Practice and reinforce vocabulary and spelling as well as usage of learned words and basic grammar points
and fundamentals.
Instructional Materials: Computer, TV or projector, 8 to 10 small whiteboards and markers, tissues
Preparation: The ALT should prepare a PowerPoint containing all the questions in advance.
Procedure: This game is based on the American TV show “The Price is Right.” Students will be divided into groups. Each
group will be given a small whiteboard, marker, and a tissue used as an eraser. Optionally, a video clip from The Price is
Right game show can be shown to introduce the game format.

A question will be shown on the TV screen. As a hint, underscores showing the number of letters in the word may be
shown. The students will be given a certain period of time to write the answer on their white boards. For each question,
a different student has to write the answer, cycling the whiteboard around the group. When the time is up, the groups
will be asked to reveal their whiteboard simultaneously. They will receive a point if they have the correct answer and
have spelled it correctly. The ALT will ask the questions and have students read the correct answers together while the
JTE will record the teams points and help explain the questions and answers.
Bonus rounds follow the TV game show’s format. Each group has to guess the price of the object shown and write out
the answer using English words. The closest 3 teams to the actual price each get 3, 2, and 1 point respectively (if they
spelled the number correctly).
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This is a very flexible activity that can be used to practice a wide variety of vocabulary and concepts. Questions can
include simply asking students to spell a certain word, fill in the blank, or directly asking basic questions (how many,
who, what, when, etc.). It can also be used for topics such as verb conjugation, using numbers, question words, particles,
and various other language fundamentals. It can also introduce things from other cultures and have the students guess
the price.
Examples:
What was yesterday’s date? It was October ______. (twentieth)
_____ hat is this? It’s SpongeBob’s hat. (whose)
How much does this bowl of ramen cost? (seven hundred and fifty yen)
How much does a PlayStation 5 cost? (forty nine thousand nine hundred eighty yen).
Feedback: It turns out this activity can be very flexible and be used for a wider variety of grammar points than initially
expected. Showing a video of the TV game show helps show natural English. Guess the price questions with large
numbers can be too difficult for 1st grade students.
Soo City Board of Education
Sueyoshi Junior High School
ALT: Javier, Sean
Level: JHS
Textbook: Bridge
Learning Domain: Speaking, Comprehension

JTE: Yokoyama, Aimi

Objective: To teach students how to use simple interjections to react and show different emotions outside of "happy",
"hungry", "sad" etc.
Procedure: The JTE will introduce some sports conducted in the Olympics and see if the students know what they are
by picture alone. The students then review some simple words like, "exciting", "lazy", "scary", "amazing", "strong", "cool",
etc. After the review, the ALT shows pictures to the students of various images that they can use the words and phrases
they just practiced creating interjections. The pictures shown were from things outside of Japan and Japanese culture
to introduce students to new cultural events like rodeos or how Japan's famous cherry blossoms have been spread to
the rest of the world. With each picture, the students are expected to give some kind of reaction and respond/have a
short conversation with the ALT/JTE about what they are seeing. At the end of our lesson, the ALT showed a picture of
someone breakdancing and asked the students to identify the person doing the head spin, who happened to be the coALT in the class. After being identified, the co-ALT performed a simple magic trick in front of the class and got the
students to react naturally to something they didn't expect out of an English class.
Feedback: While the words and phrases are simple, things like interjections really do come naturally with practice and
time, so expecting every student to react in English using what was just covered was too high of a bar to set. However,
by the end of the class, over half of the students were interjecting using the learned phrases and even to this day, those
students use what they learned from the prior class. We did this lesson 4 times for 4 different classes, and while the
first run-through was the worst due to a lack of prior planning, the other 3 went insanely well and it really felt like the
JTE, ALT, and co-ALT were being used to the fullest potential. It's what I would call an ideal class, especially because of
how energetic the students became as the class went on. If I were to omit anything, it would be the magic trick. We
were lucky because the co-ALT can do some tricks, but if other schools would like to use this same lesson, this part can
be changed to something else. If the ALT or JTE has some unique skill they would like to show off to the students in this
portion of the lesson, I would highly recommend doing that instead of forcing a beginner to practice magic tricks with a
short amount of prep time. It's not easy and nerves will get to the magician.
Makurazaki Board of Education
ALT: Johnson, Tyree
Level: JHS

JTE: Eguchi, Kaoru
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Textbook: New Horizon
Lesson: Unit 6 “Third-person Singular”
Learning Domain: Speaking

Pages: 66–71

Objective: After the activity, students should be able to identify when and how to use the third person singular “s”.
Procedure: In groups or pairs students will divide into two teams. Each team/person will write a sentence on the answer
sheet combining the (subject + verb) shown on the worksheet. The team will raise their hand and a teacher will check
to see if the sentences are correctly written. If correct, the student will read his/her sentences, and depending on where
the (subject + verb) meet on the worksheet the team will be able to receive those points. But they have to win rock,
paper, scissors. If they lose rock, paper, scissors their opponent will receive the point. On the other hand if the sentence
is incorrect their opponent will be able to steal the points by correcting the sentence without having to win rock, paper,
scissors. The students will take turns repeating this process until time is called or they make all the possible sentence
combinations. To wrap up, each group/pair will take turn reading one sentence from their list until finish.

Advanced: When the teacher comes to check the sentence, if correct the student will read the sentence to the teacher.
Feedback: Strengths of the activity is that it’s a fun and engaging way for the students to write sentences, and that it
hits multiple learning domains in one activity. I have to do a better job of how to effectively explain the activity to the
students.
Hioki Board of Education
Ijuin Junior High School
ALT: Johnstone, Paul
Level: JHS
Textbook: Sunshine English Course 2
Lesson: Program 2
Learning Domain: Writing, Speaking, Comprehension

JTE: Ishikura, Maiko
Pages: 18–21

Objective: Using a fun activity, students can use the future tense to predict their future and that of other students in
English.
Instructional Material: Simple palm lines guide/picture including money line, children line, lifeline, intelligence line and
happiness line. Create a worksheet so students can also write down their future.
Procedure: Begin with a short discussion about hand lines, if students believe in them, what it’s called in Japanese etc.
Review “I’m going to” and “I will” grammar. From then, hand out the worksheet and begin to instruct the students on
what the lines mean one by one.. For example, “First, the money line. Please look at your hand, if the money line is long
you will have a lot of money. If the money line is short you are going to have little money..”

Allow students to look at their hand, compare with other students etc. JTE and ALT can walk around class and engage
in discussions with students about how much money they will have etc. (This is a good time to introduce some humour,
“you will have 0 yen” “you will have more money than Mr. JTE”).
Follow this procedure for each line. Students listen to the ALTs description of the next line and its meaning, look at their
hand, chat with other students, imagine in English possible outcomes using the future tense. Once the students have
an understanding of all the lines and have used the future tense accordingly, students can complete the worksheet
writing out a sentence or two, regarding each line and its meaning for them.
Example:
I will have 0 yen. I will live a long life, I will live to 100 years old.
I am going to be very happy.
I am going to be a comedian.
I will have a big family, I will have 8 children.
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Feedback: Depending on the level of students, they can be very creative with the answers. Emphasis that the lesson is
just for fun. The predictions and hand lines are not accurate. Try to be diplomatic with the job options. I usually give
them 3 to choose from. A comedian, a teacher then a doctor.
Satsumasendai City Board of Education
Minami Junior High School
ALT: Jordan, Kate
Level: JHS
Textbook: New Horizons 1
Lesson:
Learning Domain: Speaking

JTE: Kubozono Sensei
Page: 38

Objective: Become comfortable with creating and adapting self-introductions.
Introduction
• After students have settled down, answered their daily questions (‘how’s the weather today?’ etc.), have the ALT do
a very short and simple self-introduction using the target grammar. Encourage the students to think about the meanings,
and write their answers on the board. This will become a template for a self-introduction.
• Explain the lesson’s goals.
Activity 1
• Introduction of new words. Encourage the students to try and read the words themselves before correcting them.
Focus on the readings of silent ‘e’. Remind the students that in the textbook, the small grey arrow above certain letters
indicates that they should put the stress of their pronunciation on that letter.
• If desired, have the students write down the new words in both English and Japanese.
• Drill the words as many times as necessary until the students can correctly say them, and recall the meanings. It is
useful to drill both from English to Japanese, and from Japanese to English.
Activity 2
• Using the example in the textbook, introduce the new verbs like/study/play, and have the students underline them in
their own textbook, writing the meanings in Japanese underneath.
• Ask them to identify other words they know in the speech, and ask the class to write down their meanings as well.
This will remind them of how much English they already know.
Game
• Get the students to sit in groups, and hand out one complete set of cards to each student (one from each category is
considered a set).
• Using their cards, the students will go around their group in turn, and do their new self-introduction. Encourage the
students to ask the teacher and ALT if they have trouble reading a card (name cards can be difficult, but if they can
remember their phonics it shouldn’t be too bad). Encourage students to help each other if they can’t remember the
correct grammar for each card.
• If you have time, and everyone in each group has spoken, trade cards with another table. You can keep doing this for
as long as necessary, as each speech will be different each time.
• At the end of the class, invite those with confidence to do their new self-introduction in front of the class.
Final moments
• Check with the students to see how they feel about new grammar and words. Take note of their concerns, and assure
them that with practice, they will be able to improve.
Final note: These cards are very useful for many different kinds of grammar points (for example, 複数の S, 三単現の S
etc.). As each set will be random, it also keeps the students engaged (as they are not using the same items again and
again. Add categories as you see fit!)
Feedback: It focuses on speaking, but there is little writing or reading involved. I would add a writing aspect in the future.
Toshima-mura Board of Education
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Takarajima Elementary and Middle School
ALT: Karp, Matthew
Level: JHS
Textbook: Sunshine English Course 2
Lesson: POWER-UP 4 Speaking: ファストフード店で
Learning Domain: Speaking, Listening, Comprehension

JTE: Kurayama, Takefumi

Objective: The students will be able to confidently order food at a fast food restaurant.
Instruction materials: Textbook and notebook
Preparation: The ALT should bring in preferably real currency to simulate the actual exchange of money and goods. If
the class is too large printed currency can work as well.
Procedure: The ALT and JTE read out the written dialogue to the students and check initial understanding. After grasping
how much the students understand of the dialogue drill the new vocabulary. Confirm that the students understand the
words and have proper pronunciation. The ALT should pronounce the words while the JTE can walk around the
classroom and make sure the students' pronunciation is correct. Then the dialogue is read once more by the JTE and
ALT. The JTE after this second run-through of the dialogue will give a thorough explanation of what is happening in the
dialogue. The dialogue will be read one more time this time with the students repeating after the ALT. Upon completion
of the dialogue the ALT will produce currency for the students and tell them that using this currency they will be going
out for food. In a larger class it can be difficult to have enough real currency to pass around for everyone to use so the
use of print-off currency is also possible. Give the students some time to look at the currency because many of them
probably have not seen much less handled foreign currency. The students will break into pairs with one being the cashier
and the other being the customer. In the case that there is an odd number of students the ALT will pair with that student.
Using the dialogue as a base the students will order food and give the money to the cashier. They can order whatever
food they want from the menu to better simulate a real world conversation. After running through the dialogue once
the students will switch roles. While these dialogues are taking place the JTE, and if he/she is not paired with a student
the ALT as well, should be going around the class checking on the students. If there is time remaining the students may
rotate to get new partners.
Conclusion: The ALT will collect the currency and the JTE will end the class. If the ALT and JTE decide to run another
lesson similar to this one in the future they can have the students design their own menus and using those conduct the
same lesson introducing various new words and useful phrases.
Feedback: Cons: I work at a very small school where the target of this lesson was only one student so I do not know how
effective or easily manageable this kind of lesson would be among larger groups of students. For students who are shy
or do not like to speak English this can be an especially difficult lesson because speaking is the linchpin of making this
lesson successful. Without proper guidance or support this lesson's pace may be slowed by students who are afraid to
speak or form their own sentences. The ALT and JTE should be aware of which students may need extra support before
the implementation of this lesson and act accordingly.

Pros: This lesson can double not only as an English conversation lesson with real world application if they were to go
travelling, but also as a cultural lesson due to the presence of foreign currency. The students will be able to appreciate
and understand how money looks in countries outside of Japan. Using the actual money may help stimulate further
interest in the lesson among students because the use of real currency makes the lesson more life-like and relatable.
This lesson may also help improve confidence in many students upon them successfully completing their order.
This lesson template is also highly adaptable and can be used for a variety of situations that require money. It also a fun
and interesting activity that can be done with both older and younger students upon adaptation to that grade level's
English ability.
Kagoshima City Board of Education
Yoshino Junior High School
ALT: Kernot, David

JTE: Wadasako Sensei
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Level: JHS
Textbook: Sunshine English Course 2
Lesson: N/A
Learning Domain: Listening and Speaking

Page 44

Objective: Students are to understand how to use there is/are when speaking and can correctly understand what is
being stated when they listen to sentences using there is/are
Instruction materials: Handout and chalkboard
Preparation: Prepare a drawing of a park with between 5-10 there is/are statements. These sentences should use
vocabulary and grammar that the students already know.
Procedure: Hand out the worksheets to every student and make sure everyone has one. Explain the activity to the
students. They need to work individually in the first part of the activity so they must listen carefully to the instructions.
Inform the students that I will read aloud a there is/are sentence of a park two times. Students must then listen to what
was said and draw that scenario in the box allocated to draw in. As an example, so that the students are following and
know what to do, go through one sentence together. “There is a big sun in the sky” is a good example sentence to start
with. Other examples that can be used are, “there are two trees in the park and “there are three boys sitting under a
tree.” After 5 to 10 sentences (depending on the timing) have students make pairs and compare each other’s drawings
to see if they were right. Go through the sentences again to make sure the students know the correct sentences.
As pairs, instruct students that they now have to talk to their partner and describe their bedroom to the other person
in as much detail as they can. The other person has to then draw what their partner describes. After 5 – 10 minutes, the
partners switch. Do an example demonstration with the JTE to give the students a good idea of what kind of there is/are
sentences they should say. “There is a bed on the left of the bedroom” “The door is to the right of the bed.”
Some students might have difficulty thinking of sentences. Tell those students to refer to the handout which has a
number of common bedroom items and furniture they can use as their sentences of choice. In the last 5 minutes of the
lesson, ask students to share the drawings of their partner and say what is in the room. Then ask the partner if the
drawing is accurate to what they described.
Feedback: I think less time could have been used when students were listening to the ALT and drawing what was said
and more time focusing on the pair work. Also there were some students who would not draw what was being said, so
I would change that in the future to make there be more accountability in the activity. I think the lesson was fun but
needs to be changed a little to promote more student engagement and speaking.
Minamisatsuma City Board of Education
ALT: Klein, Renny
JTE: Iwashita, Aimi
Level: JHS
Textbook: New Horizon 3
Lesson: Unit 1-1
Pages: 6–7
Learning Domain: Reading, Writing, Speaking, Comprehension
Objective: Students should feel comfortable using passive voice.
Instructional Materials: Student notebooks/ whiteboards, TV for PowerPoint
Preparation: Before the lesson, prepare a PowerPoint quiz with about 10 questions.
Procedure: This activity can be done after students have been introduced to passive voice for practice, as well as be
used as a review activity. Have students make pairs and have either their notebook or whiteboard to write on. Set up
the quiz on the TV and do an example question with students. Have the students read the question out loud as well as
the multiple choice options (provide 3). Do an understanding check, and let students discuss with their partner for 1
minute about what they think the answer is. Give them 3 minutes to write their answer in a complete sentence using
passive voice. Have students raise their hands when they have finished writing and check their answer. Once all students’
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work has been checked, ask the class to vote for which choice they think is correct by raising hands so that their
classmates can see what everyone thinks. After, reveal the answer. Proceed to the next question. If using one
whiteboard between students, have students switch off who is doing the writing. If using notebooks, have both students
write their answers.
Example:
Question: Which language is spoken in Brazil? A: Spanish B: Portuguese C: English
*Have students read the question as well as the options. In pairs, they have 3-5 minutes to decide and write their answer
using the grammar point. Check students’ work as they finish writing. Wait until everyone has had their work checked.
Teacher: Please raise your hand and vote for which answer you think is right.
Who thinks Spanish is spoken in Brazil?
Who thinks Portuguese is spoken in Brazil?
Who thinks English is spoken in Brazil?
The answer is…Portuguese!
*Proceed to the next question.
Feedback: It is important to use questions that students may not know the answer to. It helps keep them engaged and
excited for the next question. It makes a long quiz feel short and fun. Also, the instructor can change the lesson to fit
their needs for class - it is easy to adapt if the instructor wants to focus on writing, speaking, or listening. Some questions
may be difficult, so it may be better to use this activity during the second time of going through the grammar or as a
review later on.
Amami City Board of Education
ALT: Kowalchuck, Laura
JTE: Tsuhara Sensei
Level: JHS
Lesson: Surfing Game Show
Learning Domain: Speaking, Listening, Comprehension
Objective: Mid-term Review (for classes from 8 to 30 students). This activity is a fun way to build confidence and
reinforce their English speaking and listening skills. This can also be a good way to prepare for the Eiken or high school
entrance exams.
Instruction Materials: 16-36 envelopes (standard size), each containing a question or special card.
Preparation: This is a fun review, set up like a TV game show, with the ALT and JTE acting as the show hosts. Before the
lesson, prepare a list of 12-30 review questions. (Ideally, you should have a least as many envelopes as you have students
in the class.) Questions can be pulled directly from the textbook (or using grammar the students have already covered).
Designate a point value, depending on difficulty for each question (for ex. 5, 10, & 15 points). Cut these questions into
individual strips of paper and insert each question into its own envelope. Label the envelops in relation to the question’s
difficulty or point value (for ex. 1, 2, 3… or Jeopardy style A1, A2, A3, B1, B2, B3…where the points and difficulty increase
depending on the letter or higher number). There are also special event cards put into the mix of envelopes. Prepare at
least 2 “Big Wave” cards (Double pts), 2 “Wipe Out” cards (team’s points reset to zero), and 2 “Total Wipe Out” cards
(all teams’ points reset to zero). The graphics can be found on the internet, or draw your own. Insert them into random
envelopes that do not have questions.
Procedure: Arrange the envelopes. Divide the class into four or five teams (2-6 students per team). Each team can
choose an envelope during their turn. The envelope will contain a question, or one of three special cards. The “Big Wave”
card means they can choose another envelope, and get double points if they get that question right. A “Wipe Out” card
means that team loses all their points, and the turn is finished. A “Total Wipe Out” card means that all teams lose all
points, and the turn is finished. Don’t skip out on the “Total Wipe Out” card because the students really get excited for
this card. It keeps the game compelling. The team members can work together to answer the questions, but ideally, in
each round a different team member should say the official answer, so that each member of the team has a chance to
answer out loud. The team is given 10 seconds to answer. The JTE and ALT can decide whether or not to give “hints” for
reduced points, if it looks like they are struggling. If the team gets the answer wrong or fails to answer within the
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designated time limit, that team receives no points for that question. The question can then be answered by the ALT/JTE
or class at large. It’s important for fairness that all the teams get an equal number of questions.
This activity is best if you have an entire class period to spend on review, but for a shorter version, simply reduce the
number of questions. For advanced classes, you can ask a follow up question like “tell me more”. This can also be useful
in determining areas the class might be struggling with and could prompt a review of a particular unit or grammar point
before an important test.
Example for a 3rd Grade JHS Class:
JTE: Team 1, Choose an envelope.
Team 1: A5
ALT: (opens the envelope and removes the question) Have you ever been to a foreign country?
Team 1: Yes I have.
JTE: Good job! Five points. (For advanced classes, you could ask, “What foreign country have you been to?”) Now, Team
2, please choose.
Team 2: E4
ALT: Oh, no! Total Wipe Out!
All Teams: Yea!
Feedback: This idea originally came from another JTE. It requires about an hour of preparation, but it’s easy to refresh
the questions and keep the game fun and challenging to use again and again. I do this game with my JTEs about once a
semester for each class, so I end up doing it a total of nine times. I made the mistake in the past of telling the students
how many of each special card were hidden among the envelopes. Once they get all the special cards, the game
becomes less exciting. A JTE wanted to cut down on prep time, so instead of making all the envelopes, they simply made
an excel spreadsheet with the point values of questions and special events hidden, put it up on screen, and had the
students choose from there. It was still effective, but it was less like a game show. If you have a student who is fluent in
English and would make it too easy for their team to win, you can use him or her as a “helper” to read the questions
out loud instead of one of the teachers.
Toshima-mura Board of Education
Suwanosejima Junior High School
ALT: La Val, Taylor
JTE: Yonemori, Rami
Level: JHS
Textbook: Sunshine English Course 1
Lesson 7-3
Page: 72
Learning Domain: Reading, Writing, Speaking, Listening, Comprehension
Objective: To foster students’ positive attitudes toward communication, to develop students’ basic abilities (such as the
4 skills), and to deepen students’ understanding of language and culture.
Procedure: To motivate a student toward English learning. To show the procedure to conclude the goal. To let a student
understand about new expressions. To let student use new expressions and fillers to be natural conversations. To let a
student keep conversations with using new expressions and fillers.

Example question:
A: When do you usually practice badminton?
B: After school. (or I usually practice badminton after school.)
Feedback: Since the class consists of just one student, time to practice pronunciation and speaking is more available.
Clarity of comprehension of lesson concepts and ability to produce example sentences using lesson concepts should be
the priority.
Izumi Board of Education
Izumi Junior High School
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ALT: Lau, Leanne
JTE: N/A
Level: JHS
Textbook: New Horizon 1
Lesson Activity: Take this ~ and use it
Page: 64 – 65
Learning Domain: Reading, Writing, Speaking, Listening, Comprehension
Objective: For students to understand the sentence pattern when offering advice or help to others.
Instructional Materials: Handout
Preparation: Before the lesson prepare a model skit by making alterations to the original script. This is to show the
students that they can be more creative when making their original situations.
Procedure: Practice the script provided in the textbook. New Horizon 1 page 64-65. The students read and practice with
the teacher and the ALT, then with their pairs. JTE and ALT present the prepared model skit with its variations. The
students listen, and are asked what the script was about, and what changes were made. The students are then given
the handout with Doraemon who has various medical problems and responses. The bottom of the handout has a word
bank with illustrations of solutions they could offer to Doraemon. The students make their original scripts roll playing
Doraemon and the doctor. To wrap up, the pairs can volunteer to present their play to the class, or the teacher selects
a few students to present in front of the class.
Example:
Doctor: Doraemon, how are you today?
Doraemon: (Not so good/terrible/alright)
Doctor: What's wrong?
Doraemon: I have a (headache/my arm hurts/ I have cut on my finger)
Doctor: take this (medicine/ Band-Aid/ tissue box) and (use it/take a rest/ cry)
Doraemon: Thank you Dr. ~
Feedback: Strengths: Students can stretch their creative muscles and have fun creating interesting scenarios.
Shortcomings: The presentation and or creativity part of the activity can take a lot of time for quieter students. Timing
can be an issue if not planned properly.
Kagoshima City Board of Education
Ishiki Junior High School
ALT: Lestari, Rininta
Level: JHS
Textbook: Sunshine English Course 1
Lesson: Program 8-2
Learning Domain: Writing, Speaking, Listening

JTE: Yamaguchi, Yuko
Pages: 80-81

Objective: Students will be able to ask "can you...?" questions, as well as understand "Yes, I can"/"No, I can't".
Procedure:
1. Split the class into groups of 4 or 5 students.
2. In groups, have students formulate "Can you..?" questions to ask the ALT. Make as many questions as they can.
3. Question time: each group takes turns to ask questions to the ALT.
4. When they have asked all of their questions, turn the answers into a statement e.g. S: "Can you make sushi?", ALT:
"No, I can't" = "ALT sensei can't make sushi." JTE keeps a tally of how many questions each group asks.
The ALT will also choose the group with the best question. The group with the most questions and the best question
wins.
Feedback: I think the students could produce the target grammar point very well. The strength of this activity is that
because they knew that the ALT would choose the best question, it encouraged them to write more creative questions.

24

We tried this lesson with one ALT the first time, and with two ALTs with the next class, and I think having two ALTs gave
students more ideas to write about.
Minamitane Town Board of Education
Minamitane Junior High School
ALT: Lowe, Eric
Level: JHS
Textbook: New Horizon English Course 1
Lesson: Unit 4: ホームパーティー
Learning Domain: Speaking

JTE: Norihisa, Mizusako

Pages: 46-49

Objective: Students will learn how to recognize and use the plural form and which variation is correct for various nouns
(s, es, ies). Additionally students will learn the exceptions in which plural form is not to be used (O “two fish” / X “two
fishes”, O “two cups of milk”/ X “two cups of milks” etc.). Students will become familiar with the English plural form
through using the target sentences of “I want a…”, “I want….”, and “How many…..do you have?”
Description: Sensei’s New Recipe!
Procedure: For a listening exercise write a simple dialogue between ALT and JTE in which one speaker is describing a
simple recipe to the listener. For a simpler introduction, start with a fruit smoothie and various ingredients such as “two
pineapples, ten strawberries, three peaches, one banana”. These ingredients can also be visualized with props of fake
fruit for easier understanding. A more difficult variation may include units such as “thirty milliliters of water, two cups
of honey, ten grams of sugar etc.” Provide a worksheet for students with fill-in-the-blank type questions. Students will
complete the listening activity by filling in the worksheet with either the correct number of fruit/specific ingredient, or
writing the ingredient in plural form in English. (See Example below) *Be sure students do not write nouns in Katakana
and utilize plural form. Ex. 3 Bananas, not ３バナナ.
Objective (Japanese): 名詞の複数形。⽣徒は，それぞれの名詞によってどう形を変化させるのが適切かな
ど，複数形の⽤法や判別の仕⽅を学習する。さらに，O “two fish” / X “two fishes”, O “two cups of milk”/ X “two
cups of milks” など，複数形が使われない例外について学ぶ。基本⽂である“I want a…”, “I want….”, and “How
many…..do you have?”の活⽤により名詞の複数形に慣れさせる。
Description (Japanese): 先⽣の新レシピ！リスニングの教材として，ＡＬＴとＪＴＥ間で簡単な対話を⾏い，
ＡＬＴが分かりやすいレシピを英語で説明する。活動の前に，導⼊としてフルーツスムージーや“two
pineapples, ten strawberries, three peaches, one banana”などのいくつかの材料の名前を確認する。⽣徒の理解
を助けるため，材料は，フルーツの模型を使って視覚化させることもできる。難易度を上げた応⽤として
は“thirty milliliters of water（⽔３０ｍｌ）, two cups of honey（はちみつ２カップ）, ten grams of sugar（砂糖
１０ｇ）”などのような表現を含めることが考えられる。・ ⽣徒に⽳埋め問題形式のワークシートを⽤意
する。・ ⽣徒はリスニング活動で，ワークシートの空所に，フルーツや特定の材料の，適切な数や
複 数 形 を 英 語 で 書 い て 完 成 さ せ る 。 （ 下 記 の 例 を 参 照 ）
※ 材料の名前は複数形を使った英語で書くよう，⽣徒に留意させる。（例えば，３バナナ
でなく，3 Bananas と書くように）

Kagoshima City Board of Education
Taniyama Junior High School
ALT: Lumsden, Tanya
Level: JHS
Textbook: Sunshine English
Learning Domain: Writing

JTE: Ozono, Rie
Lesson Activity: Envelope Race Game
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Objective: Practice grammar and syntax.
Instructional Materials: Magnetised counters/place markers, envelopes with word cards inside, chalk
Preparation: Before the class, prepare sentences using grammar that has already been studied. In a document, put each
word in its own square of a table and print the sentences. Cut them out and add all of the words from each sentence to
the corresponding envelope for that sentence. Label each envelope for the sentences inside. Decided what will be used
as counters for the ‘race’ aspect of the activity. In class, draw a quick table on the board to indicate progress (1,2,3,4,5,6
sentences finished etc.)
Procedure: Explain the activity to the students. There are X number of envelopes, inside the envelopes are small pieces
of paper, each piece of paper has one word on it. They need to work in their groups (as big or small as you want, usually
4-6 students each) to make a sentence using all of the words in the envelope. When they think they have it, they raise
their hands to call either the JTE or ALT over to check the sentence. If it is correct, all of the students must write the
sentence in their notebooks (or on another piece of paper), marking the number of the envelope with the sentence
they write. When that is done, they call for a teacher again and they written sentences are checked for punctuation and
spelling. If the sentences are fine, the students will put the words back in their envelope and swap the envelope at the
front of the class for one that they haven’t had yet, and move their counter/marker one place further ahead on the
board. The students repeat this, with as much or as little help as the teachers decide they need, until they have finished
all of the sentences or the class ends.

NOTES:
Some classes will be much faster than others, even using the same sentences. Breaking the kids up that do the best at
English will help, as well as having one or two substantially more difficult sentences that you can give them if they look
like they’re getting too far ahead. If you don’t want the students to write the sentences, they don’t have to. If you have
time to laminate the words before cutting them up, they last longer, but it’s not necessary. If you don’t have time to cut
the sentences up you can tell the students that they have to come to you for the words and read them out (in a jumbled
order). It’s a game that’s easy to customise to your students and the amount of time that you have. The counters can
be anything. If they’re laminated and magnetised, you can use them forever. Mario Kart characters work well, so do
Pokémon and anime characters. Anything that the kids know and care about will work really well. You could just use
colours or numbers too, if you have a classroom management system that would support that. The difficulty of the
game depends on the sentences and how much help the students get. If the sentences all follow the same patter, the
game is quite easy once they have the first sentence correct. If they’re all different and it’s an end of year review, it’s
much harder. If the students can cause their textbooks, it’s easier than if they can’t, etc. You could use the same game
to practice spelling if you just have one word per envelope, one letter per card.
Feedback: Preparing everything to be used for a few classes takes a couple of hours. If the cards aren't laminated the
students bend and tear them, and the counters get destroyed fairly quickly with the kids rushing to move them. If you
want to play the game you need to give a day or so of warning to whoever will need to make it. I usually make about 15
sentences per class, but I adjust the number of sentences that the students are expected to do based on the ability of
each class. It's a good idea have many more sentences than groups, so that they can change the envelopes easily without
having to wait for another group to finish as well.
Mishima Village Board of Education
Takeshima Gakuen
ALT: Macharia, Stephen
Level: JHS
Learning Domain: Speaking, Listening, Comprehension

JTE: Oiwane, Takeshi

Objective: To develop and reinforce student’s listening and speaking skills.
Procedure: Students will split into pairs and will use a die to advance their eraser/or item from the beginning to the end
of the game. On the board there will be several categories that the students will have to talk about. For example, toys,
winter clothing, Christmas or New Year's cooking/food, weather, traditions etc. The JTE and ALT will officiate, facilitate
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and assist in the conversation between groups. Ask if the students have participated in the similar activities as their
classmates, or teachers. As some students come from different prefecture, there might be different ways of celebrating
Christmas and New yrs.
Feedback: Students will reflect on new vocabulary, activities, or traditions they learned from each other. Evaluate with
JTE and Students ways to improve the game. This should be the second holiday lesson, with the first introducing holiday
in US, as well as students introducing holidays in Japan.
Kirishima Board of Education
Hayato Junior High School
ALT: Mallett, Sarah
Level: JHS
Textbook: New Horizon 2
Lesson: Unit 7
Learning Domain: Comprehension

JTE: Wakishimada, Yuka
Lesson Activity: Comparatives

Objective: Students will review unit 7 by doing a comparative drawing activity. After the lesson/activity students should
be able to use, understand, and visualize comparative sentences.
Instructional Materials: Chalkboard/Whiteboard, handout, and timer
Procedure: Explain and demonstrate the activity. Students will be drawing pictures based on 4 questions. Each question
has 5 comparative sentences. Each student will be given a handout with the 4 questions and 4 blank squares (please
see below). Question 1 is used as an example and done by the JTE and/or ALT. Then as a class, and sentence by sentence
students will draw their own comparative sentences. This activity works best using a timer to give students 30 seconds1 minute per sentence. To wrap up, have students share their drawings with a partner using the comparative sentences
below. Advanced: Instead of doing the activity together as a class you can make it a race to see who correctly draws the
comparative sentences first.
Feedback: n/a
NIshinoomote Board of Education
Tanegashima Junior High School
ALT: Maloa, Sekgametsi
Level: JHS
Textbook: New Horizon 1
Lesson: Unit 5 “School Festival”
Learning Domain: Reading

JTE: Shigeyama, Toshiyuki
Pages: 62 – 63

Objective: To foster students’ positive attitudes toward communication. Students will be able to express their own
answers to their classmates and ALT. Students will be able to understand what ALT have for breakfast in their countries.
Procedure: Task 1) Practice speaking a target sentence (“What do you have for breakfast?”-“I have toast and milk.” 2)
Practice speaking with a line game (a speaking game).

JTE Role - Give a model example / Classroom management / Vocabulary.
ALT Role - Give a model example / Cultural Exchange / Usage of language.
Evaluation: 1) Students will answer some questions from ALTs contains with “What do you have for breakfast?” and so
on. 2)Teachers will collect their notebooks and check students’ writing.
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Post-lesson Discussion: We have to make sure that all students have the chance to speak. Students enjoyed the
discussion, but some students hesitated to sell their toothbrushes. For the next lesson, we will write more suggestions
on the board.
Feedback: During the post lesson discussions students struggled to communicate in a confident manner in front of their
classmates. Although during pair discussions they did communicate but mostly in Japanese. I think that the format of
the lesson should be changed to one that will allow students to gain more vocabulary and an ability to use that
vocabulary.
Izumi Board of Education
Izumi Junior High School
ALT: McVarish, Eddy
Level: JHS
Textbook: New Horizon 1
Lesson: Unit 6 part 1
Learning Domain: Speaking

JTE: Nagano, Riho

Objective: After the lesson/activity, students should become comfortable with producing simple present sentences in
the third person.
Instructional Materials: Chalkboard/Whiteboard (for third person verb form review) and a deck of cards for each student
group.
Preparation: Before the lesson, prepare the decks of cards by printing a grid of popular characters and cutting them
(can optionally be laminated). Before starting the activity, draw a score board on the board.
Procedure: The class is split into groups of three or four students, with each group given one deck of character cards.
One student, without looking, picks a card from the deck and holds it above their head. The other three students take
turns in giving that student hints using the simple present in the third person . Once the student holding the card guesses
the character, that character card is discarded, and the next student picks one of the remaining cards from the deck
and so forth. This goes on until there are no more cards to draw from. The faster the group finishes, the more points
they get. While the slower groups are finishing up, the faster groups are free to repeat the activity for a second round.
Example:
[4 person student group with students A, B, C, and D]
*A picks a character card and holds it above their head. It’s Mario.
B: “He has a red hat.”
A: “…”
C: “He rides a kart.”
A: “…”
D: “He likes mushrooms.”
A: “Oh, it’s Mario!”
B,C, & D: “That’s right!”
Feedback: Strengths: students really enjoyed the activity and started doing another round without me telling them to.
The students came up with creative ways to describes the characters using the English they knew.
Shortcomings: one very useful verb for the activity is the verb "to have", but the third person of that verb is irregular
and isn't introduced until part 2 of the unit so it may be preferable to do this activity after part 2 has been done. Some
competitive students may prioritize finishing fast over using English to give hints in order to get more points so the
JTE/ALT may have to do some policing to check and see if the students are using English to give hints.
Satsumasendai City Board of Education
Kedoin Junior High School
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ALT: Mundo, Eric
Level: JHS
Textbook: New Horizon 3
Lesson: Daily Scene 4
Lesson Activity: Telling Directions

JTE: Kuroki, Haruka
Page: 68

Objective: After reviewing vocabulary and grammar points, the students should be able to perform skits based on the
textbook material.
Instructional Materials: Textbook for review (New Horizon 3) and pencil/worksheet for activity
Preparation: Before the lesson, students will review the textbook dialog and grammar points.
Procedure: Students will review Daily Scene 4 (pg. 68) in New Horizon 3 and the grammar necessary. Then they will
perform an original skit with a partner. The teachers will provide several premade maps for the students to use. based
on these maps the students will create their own dialog and hopefully add some originality to it.

Review of textbook grammar, creating a skit, practicing, and performing should take at least 40 minutes if not more.
Feedback: n/a
Satsuma Town Board of Education
Miyanojo Junior High School
ALT: Noel, Samuel F.
Level: JHS
Textbook: New Horizon
Lesson Activity: Beyond the Classroom

JTE: Kaji, Ayumi
Pages: 34–38

Objective: (Not stated)
Preparation: Before the lesson, research S.D.Gs, (Sustainable Development Goals) in Japanese and English, a
preparation class on what "sustainable" means could be done, but it isn't necessary
Procedure: Students watch a video on S.D.Gs, in Japanese and then in English, they then discuss how they relate to
Ghana/Fair Trade as per the textbook, afterward they choose one of the 17 S.D.Gs and using their vocabulary as well as
dictionaries to make their own posters detailing ways to help or promote existing policies for the Ghanaian people.
If time permits, students can also present their ideas to the class, or form groups and choose what they think is the best
of their posters to present.
Feedback: n/a
Amami City Board of Education
Ichi Junior High School
ALT: Oribello, Jake
JTE: Toku, Mariko
Level: JHS
Textbook: New Horizon 3
Learning Domain: Reading, Writing, Speaking, Listening, Comprehension
Objective: Have students engage in discussion on various topics.
Instruction Materials: Chalkboard, notebooks, and timer.
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Preparation: Before the lesson we prepared some easy topics for the students to engage and discuss in. The topics we
prepared were electronic dictionaries vs printed, uniforms vs uniforms, and cell phones in school vs no cell phones.
Procedure: First, we explained the activity to the students, then we presented the topics. For our lesson we first gave a
demonstration discussion about printed dictionaries vs electronic dictionaries. We led with our own ideas and examples,
then we asked the students what they thought about it and had them write their thoughts down. After they wrote down
their ideas they then presented their sides to the class, and the teachers. Then, the students discuss if they agree or
disagree with each other. After we entered the second one and entered with the same method, first the teachers give
their ideas. Students then brainstorm their ideas and then present it. In total, we did three discussions.

Since the class is quite small, consisting of only two children, there were challenges and advantages to the class. Some
advantages were that since the class was smaller it was easy to work with the children and focus on what they wanted
to say. Also it was easy to discuss, during writing sessions, about things that the students could improve on. However,
there were also some disadvantages. Those being, that since the class was small discussions went by fast and we moved
on to new discussions quicker than we expected. To fix this we should have more prepared topics or have the students
engage in more in-depth discussions with each other. We found, after class, the students generally prepared about 4
sentences per discussion. Next time we should try to encourage them to write a bit more.
Feedback: This lesson plan was worked from the perspective of a small school. That being said the challenges and
strengths came from the size of the class. The class consisted of two kids; therefore some strengths were that we could
work better with each student and help them develop their discussions. A challenge was that because it was only two
students the discussions happened to go a little faster than anticipated.
Isen-cho Board of Education
Inutabu Junior High School
ALT: Persigehl, Daniel
JTE: Shimono, Ikuyo
Level: JHS
Textbook: New Horizon 3
Lesson: Daily Scene 4
Pages: 68 – 69
Learning Domain: Reading, Speaking, Listening, Comprehension
Objective: After the lesson, students will be able to ask and tell how to get somewhere using a light-rail map.
Instruction Materials: Worksheets (map and script), pens, chalkboard, PC, TV
Preparation: Before the lesson, prepare a worksheet with map of train stations and local attractions as well as the model
script. Also, prepare a PowerPoint presentation to teach the script, how to use the map and showing the procedure
point by point.
Procedure: The teachers demonstrate the activity, speaking slowly and clearly while using exaggerated gestures. They
then ask the students about the dialogue. The JTE then prepares the presentation while the ALT passes out the
worksheets. The JTE explains the grammar points and target phrases in Japanese and the ALT gives examples in English.
The ALT will read the script and the students repeat after him. Then, to check understanding, the ALT will read Part A
and the students will read Part B. The students will then divide into pairs and do Rock-Paper-Scissors to decide who will
read the Part A and Part B. Students will have 10 minutes to practice in pairs, checking each other’s performance and
attempting to commit the script to memory. The JTE and ALT will observe to clear up questions and to make sure
students are not reinforcing critical errors. To wrap up, the students will do perform the dialogue with the ALT or JTE.
Highest marks will be for students able to do it entirely or largely from memory. Once tested, students will help other
students prepare.
Example:
A: Excuse me, could you tell me how to get to (Kokuritsu-kyogijo) Station?
B: Sure! Take the (Ginza) Line to (Aoyama-itchome), and change trains there.
A: I see. How many stops is (Aoyama-itchome) from here?
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B: (Three) stops.
A. Thank you very much.
B. Take the (Oedo) Line.
A. Thank you very much.
B. You’re welcome.
Advanced Example: Same as above but memorized.
Feedback: We did not manage time particularly well. Using a timer during the class rather than the wall clock would
help keep a good pace. In the past, we used timers during dialogue tests to make sure all students could be tested
before the end of class, but we did not use it this time. We also could have assigned pairs rather than allowing students
to choose their own partner, as some pairs would stop practicing completely and chat in Japanese whenever the
teachers were helping another pair. The lesson was, however, effective in teaching the material. Most pairs were able
to self-correct during the practice time. By the end of class, most students were able to direct their partner to the
correct destination without assistance from the written script.
Kagoshima City Board of Education
Take Junior High School
ALT: Phan, Dewi
Level: JHS
Textbook: Sunshine English Course 1
Lesson: Program 7-1, 7-2
Lesson Activity: Who is this? He is / She is
Learning Domain: Writing

JTE: N/A
Page: 68 – 71

Objective: Practice writing and using the correct grammar and an in a sentence. After the lesson/activity, students
should be able to produce complete sentences in response to general questions and identify to use the right gender
term.
Instructional Materials: Computer, TV, Handout and Timer.
Preparation: Before the lesson, prepare a list of at least 10 famous people on a PowerPoint and make a worksheet that
has 1-10) This is _______________. __________________________________. Plus two boxes one with names and the
other with professions. Write examples at the top to show them what is needed. On the board write an example
sentence and talk to them about the rule of A and AN to remind them before the challenge. I usually make this activity
like a challenge.
Procedure: Give out worksheets and get them to write their names in English. Then talk about the example sentence
on the board and mention the rule with A and AN. Then tell them you have 10 pictures of famous people and they must
match the name and jobs together. Tell them they will only have 1min 30sec for each image. Then you begin. you show
the 1st slide and say Who is this? And start the timer. If they struggle give hints. Then continue till the end. To wrap up,
mark the answers with the kids and get the kids to say the answers out loud.
Example:
A: Who is this?
Timer 1.5min x 10. Finish should take about half the class so 1st half can be from the textbook.
Feedback: Ask the JTE who the kids know.
Satsuma Town Board of Education
Miyanojo Junior High School
ALT: Reed, Alexis
Level: JHS
Textbook: New Horizon 3

JTE: Kaji Sensei
Page 80 – 81
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Learning Domain: Speaking, Listening, Comprehension
Objective: After the lesson/activity, students should be able to communicate over the phone whether they would like
to leave a message or have the person they are trying to reach call them back.
Procedure: The target points of this lesson/activity is "Would you like to leave a message?" and "Do you want ~~ to call
you back?" Using the dialog toolbox, have students pair off and create their own scenarios where they would use the
target points of the lesson. The conversations between students should be between 45 seconds to a minute. Bring in
tools that students can use such as old air conditioner remotes to use as telephones and memo pads and pens to write
down any messages they wish to leave with the other party. For example, Student A: "Hello?" Student B: "Hello, Mrs.
Walker. This is Erica. Is Meg home?" Student A: "No, I'm sorry. She's out. Do you want her to call you back?" Student B:
"No, that's okay, but can I leave a message?" Student B: "Sure." Student A: "Can you tell her to come to my house at 2?
We are going to do our papers together." Student A: "Ok. Your house at 2." Student B: Thank you Mrs. Walker." Student
A: "My pleasure. Say hello to your parents for me." This activity/lesson can also be adapted for smaller sized classrooms.
Have students create their own dialog. Then, have the ALT or JTE can leave the classroom and go into another room. If
both the JTE and ALT are comfortable with this, they can have the students call the ALT or JTE using the cellphones of
the ALT and JTE via Line (so no phone numbers are known) and proceed to do the dialog over the phone with the JTE
or ALT.
Feedback: One of the strengths of this lesson/activity is getting the students comfortable with speaking English over the
phone. Many language learners in the beginning are uncomfortable with speaking over the phone, so having them
practice, whether real or fake over the phone, helps them feel more comfortable with speaking, listening, and
comprehending the conversation. However, a shortcoming with the lesson/activity, is that some students may copy the
dialog in the textbook word for word, so they might not be able to fully grasp the listening and comprehension aspects
of this lesson. However, when my JTE and I did this lesson/activity with the third grade students in my junior high school,
many of them had fun with creating their own dialog and presenting it in front of their classmates. Seeing that this
lesson/activity was successful with the students and JTE and ALT, we will be using it again in the future.
Tokunoshima-cho Board of Education
ALT: Samlal, Samantha
JTE: Tojo, Yuki
Level: JHS
Textbook: New Horizon 3
Lesson: Daily Scene 5
Pages: 80 – 81
Lesson Activity: Telephone Conversation (leaving a message)
Learning Domain: Speaking
Objective: To develop students' Speaking Skills. Students will be able to think and make decisions on the spot. Students
will be able to successfully make plans via video chat. Students will gain exposure to conversations using modern forms
of communication.
Instructional materials: Textbook, Computers with Zoom application
Preparation: Students practice and memorize the dialogue from the textbook. Students understand the meaning of the
conversation. Prepare tasks for students.
Procedure:
-Explain and demonstrate the activity.
-Students play the part of Erika. (ALT is Meg's mother)
-Assign new plans - which are likely to happen in their daily life - in Japanese (part 7). Allow students time to understand,
translate and practice the new tasks for the dialogue. Example: "Could you tell her to come to my house at five. I'm
having a birthday party." "Could you tell him to stay at home tomorrow. A typhoon is coming.
-Each student has a chance to speak to the ALT using Zoom. Students and ALT are both in different rooms. JTE monitors
the activity.
-ALT listens for understanding, pronunciation, expressions and so on.
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Evaluation: ALT will give feedback and advice to students. JTE will ask the students what feedback they are given.
Feedback: Reflect on the students' performances: their strengths and weaknesses. Listen to students' feedback on their
experience. JTE will see how well the students understand and can translate the Japanese tasks into English.
Satsumasendai Board of Education
Satsumasendai Chuo Junior High School
ALT: Samy, Kyran
Level: JHS
Textbook: New Horizon 1
Lesson: Unit 5
Lesson Activity: What's this? Hybrid animals game.
Learning Domain: Reading, Writing, Comprehension

JTE: Tahara, Kaori
Page: 58

Objective: Learn to use 'What's this?' and 'It is a'. After the lesson/activity, students should become familiar with using
and writing the question 'What's this?', and answering it in full sentences.
Instructional Materials: Blackboard/Whiteboard, blank paper (1 sheet per student)
Preparation: Decide on an example hybrid creature for a demonstration.
Procedure: Warm the students up by drawing animals piece by piece on the blackboard, asking the question 'What's
this?' which they should be somewhat familiar with from ES, but may never have written down. Encourage students to
answer in full sentences, taking care to correct for singular/plural form. Once students have the general idea, ask them
what the question means, and write it on the board, challenging students to spell words from it that they are learning
to write. Also write the answer form 'It is (a/an)', and teach the contraction 'it's'. Show them other contractions they
have seen such as 'I'm.'

Hand out one blank piece of paper to each student and have them fold the paper in half. Following your example on
the blackboard, they should draw the head of an animal on one half of the paper, so that the neck ends on the fold in
the paper. They should keep the drawing SECRET from other students. When this is done, have them extend the drawing
slightly over the fold in the page, so that the next person can see where the drawing ends. With the drawn half of the
animal FACE DOWN, students should pass their drawing to the next student in the row. The next student MUST NOT
look at the hidden picture, and must then draw the body of the animal, without looking at the head part drawn by the
previous student. Show a demonstration on the board to keep each stage clear.
When this is completed, the drawing must be passed (without opening) to the next student in the line. This student
opens the drawing to reveal a hybrid animal (the head and body drawn by different students, and hopefully both
different animals). Students should be excited by the horrifying creatures their friends have created. The third student
must now guess what animals make up the hybrid animal and write down what it is in English, in full sentences - for
example - 'What is it? It's a dog and it's a fish.' If your students struggle with spelling, encourage them to use the textbook
dictionary sections, or bring dictionaries to class. This builds independence for the future. Finally, once all writing is
complete, students should leave the completed artwork on their desk and move around the classroom, looking at other
drawings and reading the sentences to find out what animals make up the hybrid.
Feedback: This activity is useful for engaging students in early writing, as many struggle to enjoy this early in Junior High
School. The final products of the lesson are always very funny, and the drawing can inspire students who are usually
leery of writing. It is very important in this activity to keep the drawings secret so that the big reveal at the end is fun
and interesting, so clear instructions to keep the drawings secret until the end are essential. In the past, students have
made a mistake, and drawn an entire animal. This can cause confusion when the prematurely completed drawing is
passed down the line and may require a careful eye and quick intervention. Time warnings are also important, as
perfectionists among the class may not have completed their half of the drawings before the time comes to pass them
on. Keeping an eye out for students who are stuck for ideas and reminding them of pictures in the textbook can prevent
the next student in line from receiving a blank page.

33

Soo City Board of Education
Takarabe Junior High School
ALT: Senthil, Varun
Level: JHS
Textbook: New Crown 2
Lesson: Let’s Talk 4
Learning Domain: Speaking, Listening

JTE: N/A

Page: 59

Objective: Be able to purchase items.
Procedure: The lesson will begin with students repeating the lines in the textbook, after the ALT. Then the ALT and the
JTE will do a roleplay scenario. The ALT will be the shop owner, and the JTE will be the customer. There will be items on
the table, and so the price of the items can vary each time. The JTE will ask the students about the roleplay to make
sure they understood each part of the interaction. The students will then roleplay amongst themselves, and the ALT
and JTE will supervise.
Feedback: The lesson plan is straightforward, easy to execute, and easy for the students to understand. However, it is
possible that some students would merely regurgitate the lines, and not really understand the content. The supervision
can potentially help students that don't understand the material, but only if it is apparent.
Kirishima Board of Education
Kirishima Junior High School
ALT: Shepherd, Steve
Level: JHS
Textbook: Sunshine English Course 1
Lesson: Unit 6 part 4 “Relative Clauses”
Learning Domain: Writing, Speaking, Comprehension

JTE: Uenosono, Shota
Page: 88 – 89

Objective: For students to improve their understanding of word order with defining relative clauses.
Activity Summary: This game is called "Sleeping Students". It's a highly competitive, highly flexible sentence building
game for students in first grade junior high school and up! In the demo below, the game focuses on defining relative
clauses for third graders.
Preparation: a) Teachers need a list of target language sentences. Each sentence should be scrambled and divided into
five different pieces. b) Students need one blank piece of paper, one pencil and one eraser per group.
Demonstration: Scrambled target sentence: the country / that has / the highest / mountain / this is. Desired answer:
"This is the country that has the highest mountain." [Nepal]

1. Students are split into groups of five.
2. Students number themselves 1-5.
3. JTE tells students that for the first round, student 1 will be the writer.
4. JTE tells all students to close their eyes and go to sleep.
5. ALT writes the first piece of the sentence on the blackboard. JTE then tells all the student number 1s to wake up.
6. Student 1 wakes up, looks at the blackboard, memorises the word(s), then goes back to sleep.
7. ALT erases the blackboard before writing the second piece of the sentence. JTE then tells all the student number 2s
to wake up.
8. Student 2 wakes up, looks at the blackboard, memorises the word(s), then goes back to sleep.
9. Repeat for students 3, 4 and 5
10. At this point, all students should be sleeping, each with a different part of the target sentence memorised.
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11. Next, JTE shouts "Wake up!" All students wake up and work together in their groups to: First, write down the target
sentence in the correct order. Second, identify what 'thing' the relative clause is describing and write down an answer.
12. When a group has finished writing, students must raise their hands. The ALT will then check their target sentence
and answer. If both are correct, the group is awarded points in line with how fast they were (e.g. 1st = 40pts, 2nd 30pts
etc.)
13. JTE records points on the blackboard for each group.
14. When all groups have finished or the ALT has declared times up, the JTE writes the target sentence on the blackboard.
15. Everyone reads the target sentence aloud together. ALT elicits meaning from students followed by eliciting the
'thing' that the relative clause is describing.
16. JTE tells students to change the writer to student number 2. Round 2 begins.
RULES
1. During the memorisation stage, students cannot write anything down.
2. Students cannot raise their hands until they have stopped writing.
3. Spelling mistakes are allowed, so long as the ALT can understand the word and the mistake doesn't alter the
sentence's meaning.
Feedback: The activity worked really well as all students had to participate and work as a team in order for the game to
work. No students were able to fade into the background. Everyone was important. This activity is one we have used a
lot for various types of grammar and ages, so we didn't encounter any problems. A great game for first grade junior high
school and up! You can use any target language sentences, at any difficulty with any age group for any amount of time
you choose!
Toshima-mura Board of Education
Kuchinoshima Elementary/Junior High School
ALT: Silis, Bryan
JTE: Hokazono, Yuki
Level: JHS
Textbook: Sunshine English Course 1
Page 68 – 69
Lesson Activity: Teaching the interrogative ‘who’
Learning Domain: Reading, Writing, Speaking, Listening
Objective: Teaching the interrogative ‘who’. Student should be able to use the interrogative in questions with regular
or be verbs.
Instructional Materials: Chalk board, worksheet.
Preparation: Before lesson prepare some images of people the student may know, and some that the student doesn’t
know.
Procedure: First have student practice making affirmative and negative sentences. Then have the student practice
making questions using the interrogative words that they have previously learned. After they have practiced the form
of a sentence after an interrogative word, the JTE and ALT will conduct a skit that uses the new interrogative word, who.
After the skit, the student then tries to guess the meaning of the conversation. After this, we practice making questions
using the new word. After this, using the images previously prepared, have the student and the ALT ask each other who
the person in the image is. Then we go into the main activity, using the word who, have the student figure out who
different people are based on their relationship to each other using the family from Sazae San. Before the activity,
practice family words like brother sister, uncle, aunt, etc. Using those words, the student asks the JTE and the ALT who
different people are. After the activity is over, the student will try a translation writing activity.
Feedback: The number of new words introduced in the lesson for the activity may have been too much for the student
to retain. Time was running short toward the end of the lecture, but we managed to finish a few of the translations.
Amami City Board of Education
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Okawa Elementary/Junior High School
ALT: Sniegowski, Jason
Level: JHS
Textbook: New Horizon 1
Lesson: Unit 7 part 3
Lesson Activity: Which
Learning Domain: Speaking

JTE: Hirata, Rie

Objective SWBAT to create questions using the question word "which".
Assumptions: Students have learned how to use the question word “which” in the previous lesson. This activity will
focus on the application of the question word “which”.
Materials: Blackboard, timer, paper for writing
Review (time – 5 minutes): The ALT and JTE will review the use of the word “which” with students. “Which” will be
reviewed alongside words such as “like, play, want, have, and prefer”. Ex. Which do you like cats or dogs. Proper
responses to the questions will be review as well. Ex. I like cats.
Preparation (time – 10 minutes): Once the review is finished, students will be asked to create 5 sentences using “which”.
These sentences will later be used to interview other students. (students should use the words previously reviewed
alongside “which”.) The JTE and ALT will be walking around and helping students with sentence construction.
(some people may find the time to be too long. This time was chosen based off of the current ability of the students
and past experience.)
Production (time – 15 minutes): Once finished creating their sentences, students will interview one another using the
created questions. Students will record the answer for each student interviewed. The JTE and ALT will be moving around
the room, assisting students as needed. Once the students have finished interviewing, they will be asked to tally up the
most popular responses. The ALT will then ask the students “Which” item was most popular for one of their questions.
Ex. Which was most popular for question 1?
Feedback: I work at 6 different schools. The school chosen by my board of education is only visited twice a month. Due
to the short notice given, there was no opportunity to perform this lesson prior to the due date of this submission. The
activity itself will be implemented at the soonest possible time that I meet with the school. As such, the activity will be
applied the day before the conference.
Nakatane Board of Education
Nakatane Junior High School
ALT: Sprague, Kaetlin
Level: JHS
Textbook: New Horizons 1
Learning Domain: Speaking, Listening

JTE: Kawazoe, Keiko
Page: 72 – 73

Objective: After the lesson, students should be able to understand some simple phrases used on the phone and be able
to invite someone to an activity / respond.
Instructional Materials: Textbook, worksheet, 2 mobile phones (ALT & JTE), student’s pencil cases
Preparation: 1. Before the lesson, prepare a worksheet for the students to write their own phone dialogue conversation
on. It can be similar or the same as the dialogue in the textbook, with fill-in-the-blanks. Or more freestyle and openended if you feel your students are capable of that. 2. Print out evaluation sheets so the students can note how their
peers performed while presenting. 3. Practice a model dialogue between the JTE and ALT using your mobile phones to
call one another. 4. Choose an interesting ringtone to use in class when the students present.

36

Procedure: First, take about 10-15 minutes to review the new vocabulary in the textbook and practice reading and
understanding the dialogue. (Don’t forget the extra phrases in the Toolbox!) Second, model a phone call between the
JTE and ALT using real mobile phones to call one another as an example. Next, split the class into pairs and hand out the
worksheet. The students will create their own dialogues. The JTE and ALT should walk around answering questions and
checking the student’s English. Once they are finished writing, the pairs should practice their skit using their pencil cases
as fake ‘mobile phones’ until they have it memorized. Have them practice proper intonation and using emotion while
talking which is important on the phone when you can’t usually see faces. After they’re ready, it’s time to present!
Before each pair starts, play a fun ringtone from either the ALT or JTEs phone, and let the students act out rushing over
to pick up their phone to answer. As each pair presents their skit, the other students should fill out the evaluation sheet.
Evaluation: Students are evaluated by both the teacher and their peers based on pronunciation, loud clear voices, and
expression/emotion (happy, excited, disappointed, etc.). The teacher will also collect the worksheet afterwards to check
it.
Feedback: Using real mobile phones in class got the students very excited. They enjoyed acting out their skits and having
the phone ring. They tried lots of different English expressions and were pretty creative with their invitations. If we
could do it again, we might add location to the skit. The first-years textbook only mentions what and when, not where.
Also, some students read from the sheets while presenting, so perhaps they may need more time for memorization.
Perhaps presenting the following class would be easier, and give them time to practice at home first.
Kagoshima City Board of Education
Kotokuji Junior High School
ALT: Stampfli, Catherine
Level: JHS
Textbook: Sunshine English Course 1
Lesson Activity: Why / Because
Learning Domain: Comprehension

JTE: Wadasako Sensei

Objective: Comprehension of sentence structure
Procedure: Cards with “why” sentences, for example “Why is Yuki good at soccer?” and “because” sentences, for
example “Because he practices every day” are placed on the board facing away from the students. Each card has a
number, and students much choose numbers and try to match the cards. This is more fun if the students are in groups
and are competing. Make sure that the students read the sentences aloud and ask them if the sentences match or not,
to test comprehension.
Feedback: This does not practice all the important skills for students, such as writing, but it is very enjoyable for the
students.
Satsumasendai City Board of Education
Hiwaki Junior High School
ALT: Starks, Mark
Level: JHS
Textbook: New Horizon 1

JTE: Tokushige, Yuki
Pages: 78–79

Objective: Students will know the target sentence.
Procedure: 1. John Manjiro’s story was explained to students as an introduction. (Don’t touch the sweet potato with
your hands: Hottaimo ijiru na). Similarities with the target sentence were drawn. 2. Students used time cards to ask
each other the time shown for about ten minutes. About six students asked the ALT the time from their cards as a mini
presentation and the end of the activity. 3. Students listened to and read the passage by repeating. After that, they read
it together on their own. 4. Students had Q&A with their partners using the world clock at the bottom of the page. They
took turns asking the time from Honolulu until Moscow. When they finished, they changed the order to practice all
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questions and answers each. 5. Students practiced reading the new words and recalling their meanings. 6. Students
took notes from the blackboard on the day’s grammar. 7. All exchanged the end of lesson greetings.
Feedback: Time frames and activity implementation should be altered to fit the need and size of your class. In our case
students responded well to the varied practice and real-world applications.
Setouchi-cho Board of Education
Koniya Junior High School
ALT: Van Fredenberg, Wesley
Level: JHS
Textbook: New Horizons 2
Learning Domain: Comprehension

JTE: Torigoe, Michiyo
Page 63

Objective: To teach a new grammar lesson. Students will be able to explain their tasks/chores to their classmates.
Students will be able to comprehend their classmates’ tasks and reply with their own in English.
Instructional Materials: Chalkboard, textbook, blank paper, worksheet with pair questions.
Preparation: Bring blank papers, create worksheet for pair work, create PowerPoint for paper airplanes.
Procedure: First practice grammar points “have to” and “must.” Next go through sample sentences of at least 5 different
examples. JTE will explain in detail with the chalkboard how the grammar relates to Japanese. Then have the students
create pairs using a worksheet. The worksheet will be split in two, A and B, which will have different statements. Pairs
must complete the task and make their own example sentence at the end. After, pass out blank paper to each student.
Have them write down one item they like i.e. food, sport, color, media. As well as writing down 3 things they have to do
on a weekly basis, but not their names. Next present instruction on how to make a paper airplane. After each student
has turned their paper into an airplane, the students will line up at the front of the classroom. After a countdown, the
students will throw their paper, next they will go and pick up any paper that isn’t their own. Lastly, they will go around
the class trying to figure out which classmates’ paper they have through the target grammar point. “Must you…” and
“Do you have to…” Students will take their seat when they have matched their paper and have been matched.
Feedback: Some students are shy and do not speak loud enough for the class to hear. We should give more
encouragement and make sure the entire class is attentive. The games would be more effective if done in a review class
after the target grammar has been taught.
Kagoshima City Board of Education
Gyokuryu Junior High School
ALT: Walters, Danielle
Level: JHS
Textbook: Sunshine English Course 1
Lesson Activity: Party Planning
Learning Domain: Speaking, Listening, Comprehension

JTE: Hara, Misaki

Objective: Students will be able to ask and answer `wh` questions.
Instructional Materials: tv, laptop/tablet/PowerPoint/worksheet
Preparation: Make a list of questions you would invitees to a party. For example: ‘When are you free?’ ‘What
food/drink/music do you like?’. Make 2 information gap worksheets for students to use to ask each other when they
are free (one for student A and one for student B). The worksheet should have a simple table with days of the week and
an activity they are doing each day (e.g. ‘study English’, ‘play tennis’). One day on each sheet should be free for both
students so they can have a party together. Make a slide with pictures of things needed to have a party (food, cameras,
music etc.) to prompt students if necessary.
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Procedure: Warm up: ask students what food/drink/music they like and when their birthdays are. Explain you’ll be
planning a birthday party for whoever’s birthday is closest. Demonstrate the information gap activity for students. They
ask each other: “What do you usually do on Monday?” and answer “I play tennis.” according to their worksheet’s
schedule. Eventually, they answer “I’m usually free.” After everyone has assessed when they are both free at the same
time, the activity moves on. ALT/JTE then ask students to discuss what they need for a party using “What do we need
for a party?” and use the party item slide to prompt them if necessary. The ALT/JTE then brainstorms these ideas on
the board, leaving space to add questions later. Once the necessary items discussion has finished, the ALT/JTE asks
“What food do we need?” and models asking the JTE/ALT about what food/music/drinks they like. Students then write
down questions for their classmates so they can ask around and decide what food/drink/games to bring. They then
move around the class taking a tally of answers. The ALT/JTE then adds popular answers to the brainstorm and asks
“How many/much do we need?” and students answer. An explanation of countable and uncountable nouns will be
necessary. Now, ask students to write a skit where they need to plan a party with a classmate using the above questions
and answers. To wrap up, ask 2 or 3 pairs to perform their skit.
Feedback: This is an untested lesson plan.
Toshima-mura Board of Education
Akusekijima Elementary/Junior High School
ALT: Wanza, Davon
Level: JHS
Textbook: Vista English Communication 1
Learning Domain: Writing, Speaking, Comprehension

JTE: Akasaki, Kanae
Page: 70

Objective: Students will be able to effectively use direct and indirect object pronouns when describing someone they
know/they like for a presentation. Students will have the ability to compose a structured and free-writing type
introduction of someone they know and someone that is famous that they like. By the end of the lesson, students will
be able to introduce their classmates using both direct and indirect object pronouns without having to write a script.
Instructional Materials: Computer, TV, Whiteboard, Handouts (2), Timer.
Preparation: For homework prior to this class, the students had to look up a famous person they liked and bring it to
class, along with any important information about them to help guide their writing. The JTE prepares a chart for
reviewing the pronouns and the handouts. The ALT prepares the examples and demonstration of the presentation and
written handout answers.
Procedure: After completing normal greetings and check-ins with the students, the JTE begins with a rhythmic review
of all the different pronouns that the students had learned up until the current class. This is to help the students refresh
all the possible pronouns they have learned and may use during the class.

After the review, the ALT will then ask a pair of students, "Do you know (student's name)?" (specifically two students
sitting next to each other for simplicity's sake). After they answer yes, follow up by asking them to introduce them. At
this point, the students should not have learned the different pronouns, but not how to use them in the same
explanation or presentation scenario. The ALT then demonstrates using a famous person they prepare and focusing on
the use of him/her and he/she when describing the famous person they chose as an example. From here, present the
goal for today which is "Introducing famous people using direct and indirect pronouns" (or a variation of such).
From here, the students are then lead through the first handout for practice using the actual pronouns with hints and
structure. The class goes over the answers and then moves on to writing about the famous person they researched for
homework. Select students to present to the class (if small) or present in small groups to each other (if the class is larger
for time purposes). Finally, have the ALT ask the question from the beginning of class to the same pair of students. With
little to no assistance, they should be able to give a short presentation about their fellow classmate using direct and
indirect pronouns.
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Example presentation: Do you know Niki? She is a singer. Her songs are great! Her voice is very beautiful. I like her songs.
Thank you.
Feedback: With a small class as we had, it gave both students a lot of opportunities to work on their handouts, ask
questions, and speak a lot. The main concern, and this might be a bigger concern with a larger class, is time to complete
all the work and activities, while allowing a significant, if not all the students time to present to the class or to a small
group. This class is more output and production based than activity based. Not as much a concern as it is something to
keep in mind when performing said lesson plan.
Amagi City Senior High School
Kita Junior High School
ALT: Whatle, Nicholas
JTE: Minami, Yukari
Level: JHS
Textbook: New Horizon 2
Lesson: Conditionals
Page: 68
Learning Domain: Writing, Speaking, Listening, Comprehension
Objective: After the lesson/activity, students should be able to understand and provide suitable responses for the
conditional clause or hypothetical questions for the targeted conjunction.
Instructional Materials: Chalkboard, chalk, laptop, monitor, handouts.
Preparation: Before the lesson, a list of 25 statements was made and provided by the ALT in a game format. These
statements were focusing on the targeted conjunction by using hypothetical situations.
Procedure: The JTE explained the grammatical subject to the class for 20 minutes. The JTE also issued handouts with
further explanation both in Japanese and English translations. The class of 30 students was divided into three groups
(each group consisted of 10 students) before asking the ALT to do the activity with the hypothetical questions.
The ALT explained the game and how the students will win or lose points. The JTE and ALT demonstrated such. The ALT
proposed a question to the JTE, ‘If it rains on Monday, let’s…’ the JTE gave a suitable response then proceeded to choose
a colour coded grid provided by the ALT. Behind the grid consisted of points 1 to 5 and also -1 to -2. To ensure that all
the students participated, whilst the ALT was doing the activity, the JTE and support teacher were walking around
listening to the discussions being had by the students. The ALT also ensured that no one student provided an answer
twice. The students were given 30 seconds to answer a question. If an unsuitable answer was given, students were
encouraged to try again. However, the JTE and ALT provided leading sentences to help the students formulate their
idea. At the end of the activity, all the students were told to write an ‘If… let’s…’ statement which was checked by the
JTE and ALT.

Examples of hypothetical situations:
• If we have some money, let’s…
• If it’s raining, let’s…
• If we have a test, let’s go to…
• If we have free time, let’s…
• If it’s cold, let’s
Feedback: The students comprehended the material and the subject matter. Although the statements gradually got
more challenging for the students, the JTE suggested that the statements should have remained at a moderate level.
The lesson will definitely be revisited in the future.
Kagoshima City Board of Education
Shimizu/Josei Junior High School
ALT: Whitehead, Thomas
Level: JHS

JTE: Ihara Sensei
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Textbook:
Learning Domain: Speaking, Listening, Comprehension
Objective: To foster students’ positive attitudes toward communication, to develop students’ basic abilities
Procedure:
Numbers
Students will learn about numbers and be able to differentiate between ‘teen’ and ‘ty’. After learning about numbers
and having students do the speaking and listening activities in the textbook, they are then taught the difference in
emphasis on ‘teen’ and ‘ty’. We review this with a gesture game and a ‘number train’ worksheet.
Feedback: This lesson is one of the rare times that the textbook is actually made interesting. Students enjoy the
challenge of the listening and speaking exercises from the textbook and the gesture game and number train activities
reinforce what they learn.
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Level: Senior High School
Kagoshima Prefecture Board of Education
Shibushi High School
ALT: Alderink, Daniel
Level: SHS
Course: Cross-cultural Exchange
Learning Domain: Reading, Writing, Comprehension

JTE: Sakazaki, Sayako

Objective: After the lesson, students will be able to write main points for a debate with logical reasons and supports.
Procedure: Cut out three sets of 10 note cards for seven groups of students. One set of the note cards will have the
main points. Another set will have the reasons. And the last set will have the supports. Make a worksheet requiring
students to write their own reasons and supports for a given point. The ALT gives the following monologue: “Imagine
there is a new iPhone, which you really want. If you ask your parents, you know that they will say “no”, so you want
to make a good argument. You look up the price of the phone, and find that it is cheaper than most new phones.
You think this will convince them, so you tell them your idea. First, you tell them that you want the phone. Next,
you tell them that it is cheap. Last, you tell them that it is cheaper than most other phones. Your parents hear these
three things and decide to give you the phone.” The ALT explains that a good debate main point needs the same
three things to build an effect argument. The first is the point. The second is the reason. The third is the support.
To show this, the ALT hands out the note cards to each group of two students. The first 10 note cards are the main
points. For example, “Smoking should be banned in all restaurants.” The second 10 cards are the reasons. For
example, “because it can cause health problems for other customers.” The third 10 cards are the supports. For
example, “Many studies have shown that second-hand smoke causes cancer.” The students' task is to match the
point, reason, and support together to make a coherent, logical main point. When they finish one set of three, they
go on to the next, until they have finished all ten sets. The JTE assists the students in understanding any difficult
vocabulary written on the cards. When the students have finished, the ALT and JTE check to make sure all the sets
are correct. When all groups have finished, check the meaning of each set of cards with the students. After that,
collect the cards and hand out the worksheet. Students can work on the worksheet in pairs. It is homework if they
don’t finish before class ends.
Feedback: This was a fun little activity to introduce the logic that is necessary for writing the main points of a debate.
Students enjoyed searching for and matching points with their reasons and supports. There was some difficult
vocabulary, but most students could understand from the keywords. Some students finished faster than others. It
would be nice to make the pairs as balanced as possible, but this isn't always possible without moving desks, chairs,
etc. With more time and space, I would like to make this activity a kind of treasure hunt, where they only have the
main points and need to complete another small activity (such as answer a simple question) in order to receive a
reason or support from the ALT or JTE.
Kagoshima Prefecture Board of Education
Kagoshima Technical High School
ALT: Alvarez, Maximiliano
Level: SHS
Course: N/A
Learning Domain: Comprehension, Speaking

JTE: N/A

Objective: To review and reinforce modal verbs of possibility would, could, and may.
Instructional Materials: -Worksheet: Image of palm with outlined lines pertaining to different aspects of fortune and a
table with explanations of different widths of lines and the possible “fortunes” for each.
An example diagram of a palm with a typed out prediction for each line. -List of vocabulary
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Procedure:
Part 1 (5 min): Review of uses of modal verbs: JTE and ALT go over the modal verbs: may, might, can, could. Students
are asked to check comprehension as well as provide a simple example.
Part 2 (10 min): Activity explanation and example: Explain what each line represents. *For reading/listening practice,
have students read the explanation aloud then check for comprehension.
Go over any unknown vocabulary and provide example prediction sentences. “You (modal) + predetermined fortune”.
Part 3 (15 min): Group students in pairs. While taking notes, have them read each other’s palms. Depending on each
student's palms the number of sentences each says will differ with a minimum of 5. Have students switch partners once
finished and repeat.
Part 4 (10 min): 3rd person point of view practice: Have students form groups of 4.Each student will take turns speaking
about one of their previous partner’s fortune using the notes they took to remember.
Part 5 (5-10 min): Depending on time: -Have groups select the member who had the best presentation. These group
representatives will present to the entire class. -Have each student present the fortunes predicted for 2 of the 4 lines.
Feedback: The students enjoyed this activity. The most engagement and reaction was when it came to the love life
predictions. This could be used after students go over this grammar in the textbook to be split into two lessons so that
at the end of the first lesson they will receive the vocabulary list for the activity to allow more time during the second
lesson. A variation could allow the students to come up with different interpretations of the palm reading to promote
creativity.
Kagoshima Prefecture Board of Education
Meiokan Senior High School
ALT: Basa, Nabeela
JTE: Sakata Sensei
Level: SHS
Textbook: English Now
Lesson:
Pages: 18 – 19
Learning Domain: Reading, Writing, Speaking, Listening, Comprehension
Objective:
1. Introduce a presentation project to students. This was the first time these students, would work on a presentation in
English, at our school.
2.To foster students' positive attitude toward communication through:
- Choosing topics that they are familiar with and giving them the option to choose their own.
- Including various activities in an attempt to acknowledge the difference in students skill set.
3.To develop the basic skills in language development through a progressive approach. such as reading, writing, listening
and speaking.
4. Vocabulary building: Motivate students to acquire new vocabulary that is relevant to their experience.
5. Improve students confidence when using a second language through presentation skills.
Procedure: Instructions given to students: Presentation: We will make a presentation. You will work in pairs and prepare
a presentation.
Steps:
1) Choose a topic for your presentation
2) Write ideas about your topic on the mind map
3) Write your presentation and practice with your partner.
4) You can draw a picture for your presentation.
5) Practice.
6) PRESENT.

Evaluation of Presentation:
Mind Map
Writing
Speaking

Excellent Very Good Good Okay
4
3
2
1
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Loudly Speaking without reading
Bonus Points: Drawing Presentation
Total Points ( /30)
Feedback: JTE's Feedback:1. This was the first time students done a presentation. It was good to see how many of them
gave it their best effort. Many students presented very well. It works well as a way to encourage students and boost
their self-esteem. 2. We should have given students a word count as some had very little information that was shared
between them and their partner. ALT: 1. It was wonderful to see students who don't usually feel comfortable speaking
go as far as memorizing their speech. 2. A word count may help increase the amount of information students present.
Perhaps more time should be allocated.
Kagoshima Prefecture Board of Education
Shoyo High School
ALT: Brierly, Terence
JTE: Erika Aosaki
Level: SHS
Textbook: be: English Expression 1
Lesson: 5
Page: 33
Learning Domain: Reading; Writing; Speaking; Comprehension
Objective: To encourage students to model the dialogue for asking for help and offering solutions. To encourage
students to engage their critical thinking, reading, and writing skills regarding problem-solving and solution-giving.
Instructional Materials: Answer Key (x2); Problem/solution sets, shuffled and separated (One problem OR solution
for each student); Copies of Problem/Solution writing worksheet (one for each student).
Procedure: For this activity, be sure to prep the JTE with two halves of two problem/ solution sets. You will have the
other halves. You’ll need to model for the students what a matched problem/solution conversation looks/sounds
like, and what a mismatched encounter looks/sounds like. It’s best if students have access to dictionaries if they
need them. You’ll need a box or a hat from which students can draw their problem/solution half from. On the board,
have the words “Problem” and “Solution” written side by side. It also saves time if you have the language model
that the students will be using written too.

Here’s what that looks like: MODEL A (Person with “Problem” slip) “Excuse me, [can/could/would] you help me?
______________________” ^ Student inserts “problem” here (Person with “Solution” slip) “Yes, of course.
_________________________ “ ^ Student inserts “solution here.
Part 1 (20 - 25 minutes) The class begins with an explanation of what problems and solutions are from the ALT, with
the JTE hopping in if they should like to clarify anything. Then, the JTE and the ALT demonstrate the activity by using
the dialogue from MODEL A to show both a matching problem/solution exchange, and a mismatched exchange. The
students should have an example of a problem/solution pair that work (Problem: It is raining heavily - Solution: Here
is an umbrella) and a problem solution pair that doesn’t work (Problem: It is raining heavily – Solution: Here is a
green tea.) After the activity has been modeled, have every student pick a problem or solution slip out of the mystery
box/hat. Give them two or three minutes to look up any words they are confused by. If there are no dictionaries
available, allow them this time to ask the teachers in the room. Explain to the students that they are to find the
other student in the room that has the problem or solution that matches theirs. When they have found a possible
match, they should come up to either the ALT or the JTE and get their match checked (via answer key). At this point,
have all the students stand up and seek out their partner. The JTE and ALT should make the students use MODEL A
when the students come up to check their match so that they are practicing the language aloud.
Part 2 (10 minutes) Once Part 1 has been finished, pass out the Problem/Solution writing worksheet. Instruct them
to write their name at the top, and to think of a problem they are currently facing. It can be any kind of problem.
Depending on the language level of the students, sometimes it’s best to model a few simple problems for them (I
skipped breakfast, so I’m hungry/I lost my keys). Give them time to write down a problem, walking around the
classroom and helping students as needed. Once they are finished, collect the worksheets, and shuffle them.
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Part 3 (10 minutes) The worksheets are passed back out, but having been shuffled, the students will now have a
different person’s problem. It’s now their job to provide a solution to the new problem in their hands. After the
students have finished, have them give each worksheet back to its original owner. Now every student should have
a solution to their problem.
Part 4 (5 minutes) Have four or five students stand up and read their problem, plus the solution, to the class. Make
sure credit is given to the solution-maker as well. Do this until the end of class.
Worksheets: (Problems and solutions for the answer key and problem/solution slips for students. Make larger for
student slips.) Problem: my car has a flat tire. Solution: here’s a spare tire. Problem: I didn’t eat lunch. Solution:
here’s a Bento Problem: I cut my hand. Solution: here’s a Bandage Problem: my cat is feeling sick. Solution: I’m a
Veterinarian. Problem: I need a new phone. Solution: let’s go buy a new one. Problem: my girlfriend won’t talk to
me. Solution: give her these flowers. Problem: I’m really thirsty. Solution: here’s a bottle of water. Problem: I’m
really tired, but I can’t go home. Solution: here’s a strong coffee. Problem: I lost my textbook. Solution: here, you
can borrow mine. Problem: I don’t feel well. Solution: I’m a nurse. Problem: I need to borrow money. Solution:
here’s 100 dollars. Problem: I’m lost. Solution: here’s a map. Problem: I don’t understand this word. Solution: here’s
a dictionary. Problem: I lost my wallet. Solution: let’s go to the police. Problem: I’m always late to class. Solution:
here’s a watch. Problem: I don’t have a pen or pencil. Solution: you can write with this. Problem: I failed my test.
Solution: I’ll help you study. Problem: sleeping on a futon is uncomfortable. Solution: let’s go buy you a bed.
Problem: my boyfriend is seeing somebody else. Solution: you should forget about him. Problem: my refrigerator is
empty. Solution: you should go food shopping.
Feedback: The strengths of this activity are that it allows the students both a decent amount of autonomy in part 1,
as well as more strictly directed instruction in part 2. Most importantly (by my own standards), Part 2 allows them
the opportunity for critical thinking and problem solving, something that their typical curricula overlooks. I've used
this lesson eight times, and I work with my various JTE on improving it after each run-through. The lesson's biggest
weakness, I was told, was the general difficulty of the language used in the problem/solution slips. Aosaki-sensei
recommended giving the 3-5 minutes of dictionary time before the assignment got into full swing, and its mitigated
a lot of the confusion. Also, some of the problems could work with multiple solutions, and I need to go back and
refine some of the solution slips so that they can't be used in multiple scenarios. It's a balancing act.
Kagoshima Prefecture Board of Education
Makurazaki High School
ALT: Donly, James
Level: SHS
Course: Integrated Course
Textbook: New One World II
Lesson: Unit 3
Learning Domain: Reading; Speaking

JTE: Hibiki Furuichi

Page: 28

Objective: Students will be able to read the first 5 lines of the content of lesson 3, using natural intonation and
pronunciation correctly. Students will understand the first 5 lines of the content of lesson 3. Students will practice
correct use of intonation and pronunciation.
Instructional Materials: Chalkboard, handout, timer.
Procedure: JTE to explain and demonstrate reading naturally in English. ALT to also demonstrate. To understand the
content: JTE reads a part in Japanese, ALT reads that same part in English and then the students repeat the ALT in
English. After each part, the students pair up and practice. Repeat for each part of the content. Read again as whole
class in larger parts, repeating after the ALT. Have the students read the Japanese as a prompt and speak the English.
Evaluation: JTE and ALT will provide feedback in real time as the students attempt each sentence, correcting their
fluency and pronunciation.
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Feedback: Review discussion between JTE and ALT, to assess how well the students managed to speak naturally.
Discuss the lesson, what worked well and what didn’t work. Discuss further plans to practice speaking English with
natural fluency, using what we learn from this lesson.
Kagoshima Prefecture Board of Education
Takeokadai High School
ALT: Emory, Lydia
Level: SHS
Textbook: Grove English Expression I
Lesson: 10
Learning Domain: Writing; Speaking

JTE: Suwawaki Akari
Pages: 32-33

Objective: Students will understand how to use the Present Perfect and Present Perfect Progressive Tenses.
Instructional Materials: Grove Textbook, Writing Worksheet, Timer
Procedure: First: Explain the two grammar forms being focused on for Lesson 10 (Present Perfect and Present Perfect
Progressive). Explain in which situations to use each and provide examples for students. If there needs to be extra
explanation in Japanese, the JTE will provide help to those students. Students will then take 6 minutes to complete
the book questions: Point A, Point B, DIY A & B, and the Challenge. Once finished, students will be selected at random
to come to the board to write their answers. If the ALT finds any mistakes in the answers, they will be explained and
corrected. Second: After students have completed the book work, they should clear off their desks except for a
pencil and maybe a dictionary. On the board, the ALT will write the structure of conversation practice while the JTE
passes out the writing worksheet. The directions for the activity are as follows: Students will do conversation
practice with their partner using the topic question: "What is something you have never done, but want to do?"
Each student will ask their partner this question and try to carry a conversation, asking each other supporting
questions to the topic. After the first conversation, they will have 1 minute to write their own answer down on the
worksheet. After the minute is up, they will have the conversation a second time with a new partner. During this
conversation, they should try to build on their answer and have a longer talking time. Once done, they will write
their answer again, this time with a 2 minute time limit. Students will be encouraged and challenged to write more
the second time around. Lastly, the students will have a conversation with a new partner for a 3rd and final time.
After this conversation, they will write their answer again, this time with a 5 minute time limit. By this point, students
should have developed their answer completely after each conversation and will have enough time to write down
all of their ideas. If time permits it, the ALT will have students swap papers to check for mistakes in the last writing
in a form of peer editing.
Feedback: I did this class twice with two different classes and overall it went pretty well. Having the students write
their answers to the bookwork on the board is a great idea and is better than asking for volunteers. By assigning a
question randomly to a student, they are not as shy to put up their answers on the board. A shortcoming of the
lesson was the second part of the activity. Students were meant to use the present perfect in order to form their
spoken answer during the conversation portion, but tended to just give their answer directly rather than using a full
sentence in response. However, when it came to writing the answer down, the students did a good job at using the
Present Perfect tense, for the most part. I think if I tried this activity again, I would change the order of the time
limits. For example, I would start students out with 5 minutes to write their answer and lower the amount of time
they had for the 2nd and 3rd attempts.
Kagoshima Prefecture Board of Education
Kirishima High School
ALT: Gahan, Michael
Level: SHS
Course: English Communication
Textbook: Comet English Communication II
Learning Domain: Reading; Speaking

JTE: Michiyo Uchiyama
Pages: 116-117
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Objective: After the lesson/activity, students should be able to recognise relative adverbs and use them in basic
conversation.
Procedure: Firstly, have the class make pairs and explain the objective of the lesson. If they need reminding of the
grammar point, the warmup is the time to go through it using the first of your sentences as an example. Write each
sentence on the board. Make sure the first half of the sentences are on one side of the board and then the other
half of the sentence should be on the other, in a different order. Welcome anyone to the front who can draw a line
from one half of the sentence to the other, give the pair a prize if they get it correct. Once they have demonstrated
understanding of this through the class activity, give each pair a crossword that uses the target grammar points. If
they struggle, give them one of the words to help them. The sentences should cover: time when, place where,
reason why. Adjust the time limit depending on class ability and then elicit answers. Now the class has practiced
reading the sentences, it’s time for them to speak. The first pair will start by saying either ‘That is the place, That is
the time or That is the reason’ and the next pair must provide the second half of the sentence and make up an
ending. First pair: That is the reason. Second pair: That is the reason why we do our homework. That is the time…
Third pair: That is the time when we went skydiving. ETC. The students often use this as an opportunity to make
jokes about their friends, which provides an added incentive for them to think about a sentence ahead of time. For
higher level students, you could ask them to give you a precursor to their sentence. For example, if their sentence
was ‘that is the reason why we rode on a lion’, ask them what was the reason? You could also have advanced
students change the beginning of the sentences, i.e. ‘I remember the day…’. Encourage fun answers. If there’s time
at the end of the lesson, you can play hotseat with 2 people competing to come up with the best response fastest;
the winner stays on. Usually, you will run out of time before this, but the speaking activity serves as a good warmup
for the beginning of the next lesson.
Feedback: It is important for lessons to be student focused and for speaking to be encouraged. JTE feedback is
essential and multiple use of the speaking activity, specifically, should be used to track the classes progress.
Improvements must include timing the class and assessing the quality of the answers.
Kagoshima Prefecture Board of Education
Sendai Senior School
ALT: Hamilton, Spencer
JTE: Manabu Kageura
Level: SHS
Course: English Expression II
Textbook: 600 English Sentences
Pages: 53-56
Learning Domain: Reading; Writing; Listening; Comprehension
Objective: Students will be able to listen and dictate a short reading passage in English. Students will be able to use
targeted grammatical structures.
Instructional Materials: English passage that uses grammar/sentence structures that students are currently studying,
4-6 whiteboards, Magnets
Preparation: Either find or write a short English passage using targeted (recently studied) grammar and/or sentence
structures. Students will work in groups and ideally, the passage will have the same number of sentences as the
number of students in each group (3-5 is best). Print two complete scripts of the passage – one for the JTE, one for
the ALT. Prepare a third copy of the passage, this time leaving space between the sentences. Cut out the sentences
individually and put one sentence on each whiteboard (alternatively, you could just write the sentences on the
whiteboard).
Procedure: Assign students into groups (3-5 students per group). Distribute the student worksheets. Tell the
students they will be doing a listening activity today. The English passage will be read to them three times. The first
time, students should put their pens down and only listen. The second time, students should take notes (English or
Japanese is OK). The third time, students should transcribe the entire passage The ALT should then read the passage
to the students, with the JTE circulating around the room. After the first reading, give students 1-2 minutes to talk
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about what they heard. Then, the ALT reads the passage the second time (students should take notes in section B).
After the reading, again give students 1-2 minutes to discuss their notes. During this time period, the ALT or JTE
should place the whiteboards with the sentences in separate places around the classroom, as far from students as
possible. Finally, the ALT reads the passage a third time and again gives students 1-2 minutes to discuss what they
heard. It is highly unlikely that students have a perfect transcription at this point. Only now, announce that you will
give them some help. The sentences of the passage have been placed around the room, and students are allowed
to get out of their seats to look at them. The catch is that their pen and worksheet must remain at their desks. So,
they may look at the sentences and try to remember them or they may read the sentences aloud while one of their
groupmates writes, but they may not copy the sentences from the whiteboards. They may look at the sentences as
many times as they like. Give students about 10 minutes or so to complete their transcriptions (part C). After
finishing the transcription, one member from each group should bring their writing to the JTE or ALT to check it. You
can require perfect grammar and spelling or simply focus on the grammar points you are studying, whichever suits
your class better. You can also adjust the corrective feedback you give, based on learner level (my academic third
graders are simply told “sentence X is not correct yet”, whereas my first graders are told that “X is spelled wrong”
or “X needs to be past tense”). The last few minutes of class, students complete a self-evaluation of the activity.
Feedback: This activity is always well-received by the students because they enjoy working in groups and moving
around a bit. It is important to be intentional when selecting the topic and grammar points of the passage. This
activity is highly adaptable and can be used with nearly any lesson, and I continue to use it at all of my schools with
students of all ability levels.
Kagoshima Prefecture Board of Education
Soo High School
ALT: Harth, Tyler
Level: SHS
Learning Domain: Speaking; Comprehension

JTE: Matsushita Kanako

Objective: Students will practice and become more familiar with the present progressive tense.
Preparation: Before the lesson, print out pictures of people doing different activities. Pictures can be printed on A4
paper. For a class of 40 students, 20 pictures should be sufficient. The website irasutoya.com is a good source of
free pictures. Pictures will be put on the blackboard, so attaching magnets to the back of each picture will make this
easier.
Procedure: Before beginning the activity, briefly review the present progressive with students. After this, have the
students form two teams. Each team should have an equal number of students. Number each student on both
teams. For a class of 40 students, students will be numbered 1-20 on each team. Write these numbers on the
blackboard and attach the printed pictures to the board. At this point, circle one of the numbers written on the
board. For example, if you circle 6, the students on either team who are number 6 will come to the blackboard. The
students will compete against each other. They should be encouraged to ask their team members for assistance if
needed. For higher level classes, the ALT should point to one of the pictures on the board; students will race to
make a sentence to describe the picture. The first student to make a complete sentence receives one point for their
team. For lower level classes, the ALT can describe one of the pictures, and the two students must point to the
picture first in order to score a point. This activity can be modified to include additional questions about the pictures
for advanced classes. This activity is a good review for the Eiken test. Difficult phrases or words can be reviewed
during the activity, as well as once the activity has been completed.
Feedback: Students have enjoyed this activity in all of the classes it has been used in. They enjoy competing against
each other, and being able to ask their classmates for help if they need it reduces any stress they might feel.
Kagoshima Prefecture Board of Education
Kaiyo High School
ALT: Hitch, Margaret

JTE: Rimiko Fukuzaki
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Level: SHS
Course: English Expression
Textbook: New Favorite English Expression I
Lesson: Lesson 5
Pages: 27-28
Learning Domain: Writing; Speaking; Listening; Comprehension
Objective: Practice using past perfect and past perfect continuous tense.
Procedure: First, ask some comprehension questions about the reading on page 27 that they have already read in a
previous class. Then ask the class to “raise your hand if you play an instrument.” Choose one student and ask what
instrument they play. Then ask them how long they have been playing that instrument. If they struggle, write “I have
been playing ____ since I was ____ years old” on the board. Have each student who raised their hand answer this
question. Then try again with the remaining students by asking “what sport do you play?” or “What do you study?”
until all students have answered how long they have been doing something. Then turn to page 28. Explain that we
will be studying part A first. Write on the board or use a PowerPoint presentation to get them to fill in example
sentences with either “has” or “have” to help drill which word goes with which pronouns. Then pass out a mill drill
worksheet in which they are instructed to find a person who “has been to Miyazaki” or “has eaten pufferfish” or
“has not drunk coffee today.” Explain and show on the board how to make a question from these examples using
“have you” and “have you ever.” Have the students each write one question on the board that corresponds to the
experiences written on the worksheet. Next, the ALT and JTE explain the mill drill asking each other questions and
demonstrating the possible answers “Yes, I have” “No, I have not” and “No, I have never.” Then, demonstrate writing
the name of the person who has had the experience asked about in the correct space on the worksheet. Then have
the students stand up and start the mill drill. If time allows, have them continue until one student has a name for
every experience. Give this student a sticker prize. If class ends before this happens, give the student with the most
names listed a sticker prize. If there is extra time, ask the students about their answers. Ask “who has eaten octopus?”
and have them give the name they wrote in a full sentence, ”Miki has eaten octopus.” Make sure to ask these out
of order so that they are listening and not just reading down the worksheet. End of class.
Feedback: The students worked hard to understand this activity. They wrote, listened, spoke and were tested for
comprehension. I think it was a pretty successful activity. The students seemed to have fun. It was at their level but
also challenged them a little. Something I had not planned for, but we did was ask the students for the meaning of
each question in Japanese before they started the mill drill. I think this was necessary because a few of them did
not know the meaning but this allowed their peers to tell them. Originally I had planned a second activity to go with
Part B on past perfect continuous tense, but time did not allow for it. Maybe, knowing this, I would change the
warmup question to be in the past perfect tense, not the past perfect continuous, such as "have you ever taken
music lessons?" etc. This activity worked perfectly with 7 students, but it would have to be altered a bit for bigger
classes.
Kagoshima Prefecture Board of Education
Oshima Kita High School
ALT: James, Jessuina
Level: SHS
Course: English Communication
Textbook: English Now
Lesson: Wonders of Japan
Learning Domain: Listening

JTE: Kondo Mika

Pages: 38-43

Objective: Complete a multiple-choice activity to evaluate students comprehension skills.
Procedure: Students will first work through the textbook stories then the alt will read to them her experience of Japan
comparing it to my home country. students will then have to complete a worksheet. Students will listen to the ALT read
the short stories in the text book, they will do a vocabulary check using the textbook and a dictionary. Students will also
answer the questions in the text book. In the second lesson, students will have to listen to the ALTs story then
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answer the questions. After this we will read the story again, do corrections and discuss the difference between my
home town and Amami.
Feedback: The worksheet will be used as an evaluation tool to see how much the students have understood. this will be
followed by corrections. Students enjoyed the activity especially the pictures that showed the differences between the
cities. Most students were able to comprehend the activity and very few needed assistance in answering the questions.
Kagoshima Prefecture Board of Education
Okuchi Senior High School
ALT: Kizer Ball, Mary Virginia
Level: SHS
Lesson: 4 Corners Debate
Learning Domain: Speaking

JTE: Hara, Yukimi

Objective: To introduce students to debate and to be able to give reasons to support their opinions.
Instructional Materials: Chalkboard/Whiteboard, Piece of paper or worksheet
Preparation: Before the lesson, prepare a list of at least 7 categories and 3/4 answers for each. For example, category =
color, then four colors could be: pink, green, blue, and black.
Procedure: Explain and demonstrate the activity. On the blackboard write the question: Which _____ is the best? Under
this draw two lines to draw a grid like this “+”. This will demonstrate your four answer choices. (If it will help your
students you can write the numbers in each). In order to show how this drawing connects to the four corners of your
classroom point to each space on the blackboard and have the JTE walk to each corner as you point. This will show
students what they will be doing in the activity. Explain that the blank space in the question represents a category. After
the question is asked the ALT will fill in the grid with the four answer choices. After which the students will move to
whichever classroom corner matches with their opinion.

Have students stand up and move their desks to the sides of the classroom. Ask the first question and have students
move to their corner choice. Once students are in their corner choice, ask them to give a reason why their opinion is
the best with a partner. Demonstrate with the JTE. For example, I think cats are the best because they are cute and soft.
Repeat this with each category. We did 7 (season, color, animal, drink, sport, food, and convenience store). After the
first demonstration of providing a reason to support your opinion it may not need to be repeated, however some
categories may be more difficult, such as color. I provided an example, “ Yellow is the best color because it makes me
happy and it is the color of the sun, which keeps me warm.” Depending on student ability your answer examples could
have more detail or be simplified. For the last category, (we chose “convenience store” ) you will do something slightly
different. The beginning procedure remains the same, ask students the question and have them move to a corner.
However, instead of having them provide a reason make groups of 3 or 4 within the same corner. Give each group a
piece of paper. On the board have the ALT or JTE write:
We think ______ is the best convenience store because...
1.
2.
3.
Have students write this down on their paper (to save time, or as your preference you can have made this a worksheet
beforehand). Give students time to work together and write complete sentences to support their group’s opinion. After
everyone is finished, and if time remains have students share their opinion with the class. Make sure to demonstrate a
good speaking voice, speaking confidence, and how to read from a piece of paper without covering your face.
Example:
1. Season: fall, winter, spring, summer
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2. Color: pink, green, blue, black
3. Animal: cat, dog, monkey, lion
4. Sport: rugby, soccer, badminton, volleyball
5. Food: pizza, hamburger, takoyaki, soba
6. Drink: coffee, orange juice, green tea, cola
7. Convenience store: Lawson’s, 7/11, Family Mart
Feedback: Students grasped the concept well, but needed more support to give more than a couple words in response
to “why”. In order to help with that the JTE and I could have provided examples throughout the activity ranging from
simple to more detailed responses. Another moment of support was when many students would answer “same” to
what their partner just answered or repeat the same answers they heard other students say. As the JTE and I would
walk around to listen to each answer or ask follow-up question we wouldn’t allow answer repeats. For example, if
someone said cats are the best because they are cute no one else in the group is allowed to use the word cute. This
worked really well and helped students to get more creative with their answers and with their own English vocabulary
knowledge. For the final category involving the worksheet and writing more examples should have been given to show
complete sentences rather than phrases in support of their opinion. Overall, it was a great introduction activity for
debate and should help students have a clearer idea in what the next coming weeks will be like as we have more debate
practice.
Kagoshima Prefecture Board of Education
Tsurumaru Senior High School
ALT: Landsborough, Samuel
Level: SHS
Textbook: Crown English Expression II
Learning Domain: Speaking

JTE: Kamihata, Keisuke
Pages: 96 – 105

Objective: Express opinions in a group discussion and come to an agreement on who is the best samurai.
Procedure: This lesson covers two lessons. The first lesson focuses on preparation. First, students will listen to a brief
PowerPoint presentation highlighting the roles they must consider during a group discussion (Chairperson, Participant
etc.), and practice relevant vocabulary and expressions. Students will then watch a video demonstration of a group
discussion to visually understand the procedure. Next, students have the opportunity to talk about the decided topic
with their partners (first in Japanese then in English). Finally, students must make their decision individually and prepare
memos on their handouts to support their discussion for the next lesson. The second lesson is designated for the
discussion. First, students will listen to a brief PowerPoint presentation, recapping the different roles and key
expressions (practice key expressions). Students will be able to refer to their textbooks to check the vocabulary specific
for their roles. Next, students will be randomly placed into groups of five. after making sure that students understand
what to do, they will decide in their groups who will be the Chairperson, and who will be the Speaker (the person to
announce their group’s decision after the discussion).

When the roles have been decided, the group discussions will begin as follows:
Share ideas – Students will each give their opinions. (5 mins)Chairperson: “The topic of our discussion is ‘Who is the
best (Samurai/Daimyo/Shogun etc.)’. Please Share your ideas/ Participant 1, please go first.”
Participant 1: “I think Oda Nobunaga is the best because …” Chairperson: “Does anyone share the same opinion? / Does
anyone have any comments?”
Participant 2: “I agree with 1 that Nobunaga is the best / I think Toyotomi is the best because …” Evaluation and decision
– Students will agree/disagree with each other’s opinions. Chairperson will direct participants to come to a decision. (5
mins).
Participant 1: “I agree/disagree with Participant 2’s point …/ I think you have made an interesting point. However, what
do you think about …” Chairperson: “We’ll have to stop here. Who thinks … is the best? Please raise your hand.” / “I
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think we have fully discussed all of the ideas. So, let’s take a vote.” Results announcement – Speaker from each group
will announce to the class which option is the best. (5/10 mins). Speaker: “Our group has decided that … is the best. We
discussed many ideas, and our main reasons are as follows …” The aim of the discussion is to allow students to express
their opinions in a group environment. This activity will allow students to speak freely, using memos to assist. Students
will be able to practice their speaking skills and gain confidence.
Feedback: Most, if not all students really engaged and put a lot of effort into the discussions. Though some may not be
interested in history, the topic proved to be an enjoyable subject to discuss. Students were able to have fun and even
make light-hearted comments during their discussions whilst maintaining a high level of focus and respect. Students
who were elected the chairperson took full advantage of asking everyone questions, even students who are normally
quiet. Although this can be seen as making students uncomfortable, they understood the task at hand and relished the
opportunity to give their opinions. It is important to have the students express their opinions, and this was an excellent
opportunity to do so. As they now understand what is required in a group discussion, it will be possible to allow the
students to decide within their groups what the topic should be.
Kagoshima Prefecture Board of Education
Kagoshima Minami High School
ALT: Lewis, Toni-Ann
Level: SHS
Learning Domain: Speaking, Comprehension

JTE: N/A

Instructional Materials: Personal Computer; Internet Connection (where no internet connection is available, download
the video beforehand); Speakers (if required); HDMI Cable; Projector & Screen (or Television, if available);
Blackboard/Whiteboard; Chalk/Markers. YouTube Video Link: Snack Attack
Procedure: Before the lesson, check that all instructional materials are working and that the video plays clearly and with
sound. Technical difficulties will significantly impact the quality of the lesson.
STEP ONE (5 mins.): Divide students into two even groups; students will remain in their groups for the duration of the
lesson. Ensure that all students can see the screen. Ask each group to come up with a group name, and write these
names close to the top of the board, with a line dividing the two.
STEP TWO (10 mins.): Ask one group to think about and discuss positive and negative adjectives they might use to talk
about old people. Ask the other group to think about and discuss positive and negative adjectives they might use to talk
about teenagers. Each group should come up with at least five to seven adjectives. If necessary, provide students with
examples of appropriate adjectives, for example, wise, smart, strict, lazy, happy, etc. Allow each group to share their
adjectives, writing their responses on the board in each group’s section.
STEP THREE (20 mins.): Tell students that they are going to watch a short film about an old woman and a teenage boy.
As they watch, they should decide which adjectives could be used to describe each character. Show the film until the
03:16 timestamp. Get feedback from the students about each character.
Discussion Questions:
1. What are some adjectives you would use to describe the old woman and her actions?
2. What are some adjectives to describe the teenage boy?
3. How do you think the old woman feels?
4. How do you think the boy feels? Ask each group to predict the rest of the short film. Ask students, “What do you think
will happen next?”
Students should work together for a few minutes in their groups to agree on ONE ending. Ask each group to share their
ending with the class, and write their predictions on the board.
STEP FOUR (5 mins.): Tell students they will now watch the rest of the film. As they watch, they should compare their
predictions with the real ending.
STEP FIVE (10 mins.): Ask students to discuss the following questions in their groups. 1. Was the ending surprising? Why
or why not? 2. What adjectives would you now use to describe each character? 3. Did you learn anything from this short
film? What was the lesson?
STEP SIX (optional): Time permitting, show students the movie from start to finish, without pausing.
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Feedback: This is an enjoyable lesson to execute and breaks up the monotony of grammar-translation lessons for
students and team-teachers. The method of pausing the video then allowing students to predict the narrative was
excellent; use this lesson plan in the future without reservation. Consider researching other short films that can be
similarly used. Students were able to come up with many of the adjectives on their own, and asked many questions
about adjectives they wanted to use. During the lesson, pay attention to the students who have not spoken up, and
gently encourage them to speak, especially in larger classes.
Kagoshima City Board of Education
Gyokuryu High School
ALT: Mathura, Stephanie
Level: SHS
Textbook: Perspective 2
Lesson 6: Okamoto Taro
Learning Domain: Listening, Comprehension

JTE: Arikawa Sensei

Objective: Introduce Topic and Engage students.
Instructional Materials: TV, PowerPoint, Castles and Flags
Preparation: ALT reads the Lesson, plus the target grammar for the lesson, and additional research about the topic.
Create a 35-40 minute quiz on the topic which includes vocabulary, target grammar, spelling, and fill in the blank
questions. Use Castles and Flags to engage students in the quiz.
Procedure: Each row is a team. The first person in the row stands up to answer the first question. If they are correct
they can choose one of three actions with the castles: Steal, Defend, Attack. Next person in the row stands up to answer
the next question and so on. JTE assists by giving clues if the students are struggling with the answers. Special cards are
introduced midway through the game to assist with leveling out the teams.
Feedback: The game is typically very engaging for the students. The questions are a mix of easy and difficult. This activity
was done with multiple classes, some found it easier than others. In the future it would be ideal to create two versions
of the quizzes to challenge the stronger classes. "Correct the Mistakes" questions often proved to be the most
challenging, however the JTE and I see them as important to develop the students writing skills.
Kagoshima Prefecture Board of Education
Sendai Shoko High School
ALT: O’Byrne, Padraic
Level: SHS
Textbook: Vista 1
Lesson 3: Menu Creation
Learning Domain: Reading, Writing, Speaking

JTE: Yoshii Sensei

Objective: After the activity the students should be able to read their menu to class and order food from their classmates
menu. This will give students practical knowledge on how to order food should the visit an English-speaking country and
allow them to express their food preferences.
Instructional Materials: Menu-themed worksheets
Preparation: JTE and ALT prepare a menu of their choice, this will be used a sample menu.
Procedure: Conduct an open discussion about food with the class i.e. what food do they like (5-10 mins). Encourage the
students to speak; this is a fun activity to allow the students to express themselves. A technique we used was to draw
a burger on the board and have the students add the food they like onto the burger. Introduce the worksheets to the
students. Inform the students that they will create a menu with food of their choice. Encourage creativity and diversity.
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Explain each part of the sheets i.e. starter, dish name, ingredients and price. Read through ALTs prepared menu as an
example. JTE and ALT roleplay a scene in a restaurant. Allow the students to work in groups; this has proven to make
the class more enjoyable even if the students work on individual menus. The JTE and ALT should mingle amongst the
groups assisting the students as they work. It is a good way to help the students in a less formal way. This will also help
assist students who may not be comfortable speaking in front of the class. Once the menus are completed, request
volunteers to present their menus to the class. It is good to ask the students on or two questions about their menu.
Once the menus have been presented, request volunteers to role-play a restaurant scene. This will give students a
chance to practice speaking English and reading from a menu.
Feedback: Time constraints in one class meant that not all students had enough time to act out the role-play We revised
our plan to have the lesson spread over two classes. The 1st class was dedicated to preparing the menu and one-to-one
interaction with the students. Simple corrections and advice could be given to the students at this time. Any incomplete
menus were to be done as homework and delivered to ALT or JTE by a designated date. This allowed the JTE/ALT to
make corrections and have them ready for the second class. The 2nd class started with the students making corrections
to their menu before presenting their menus and acting out role-plays. We put the students in groups or 2 or 3 students
to encourage further engagement. In this scenario, we encouraged that student each create one course i.e. Student A
create the starter, Student B creates the main course and Student C creates the dessert. This was done so every student
would take part. We retained the individual menu plan for classes with fewer students and/or with a high-level of English.
Overall, the engagement levels were positive, and students enjoyed creating menus. One aspect that the students
enjoyed was setting the price for the menus themselves; 2 万円 became the standard price for a starter. This activity
was based off a textbook lesson about foreign foods. It proved to be a successful way of encouraging students to read,
write and speak about food. It gave us a great opportunity to revise the ideas and vocabulary from the chapter with the
students and allow them to put their learnings into practice.
Kagoshima Prefecture Board of Education
Kawanabe High School
ALT: O’Keeney, Cara
Level: SHS
Course: English Conversation
Learning Domain: Speaking, Listening

JTE: Kura, Akihiro

Objective: For students to refine pronunciation and be able to distinguish between similar sounds
Instructional Materials: Chalkboard/Whiteboard and (2) Worksheets
Preparation: Before the lesson, prepare a worksheet of pronunciation trees featuring minimal pairs: B/V, R/L, Th/Z, Th/S.
Prepare a second worksheet that assigns a minimal pair word to the numbers 0-9.
Procedure: Reading lips warm up: The ALT will review the pronunciation of minimal pairs, particularly focusing on the
way in which sounds are produced by moving the mouth, tongue, lips, etc. Several sets of minimal pairs are written on
the board with either a 1 or 2 placed next to them. Students repeat the minimal pairs, carefully reproducing the speech
production demonstrated by the ALT (for example, placing the tongue behind the back of the front teeth for L and
slightly pursing the mouth to elicit an R sound). The ALT then goes through each minimal pair with a 1 or 2 written next
to it and voicelessly pronounces one of them. Students raise their hands with either 1 or 2 fingers based on which word
they believe the ALT has said, based on the mouth’s visual cues.

Main lesson: Pronunciation tree worksheets are distributed to students. The trees feature minimal pairs and end in a
number. The students’ goal is to correctly hear each word pronounced by the ALT to reach the same number.
Pronunciation of each minimal pair is reviewed. The ALT then practices the activity with the class. One of each minimal
pair words is pronounced, and the students follow along on the worksheet. If the students have correctly listened to
and identified each word, they will arrive at the same number. The students then work on the activity in pairs,
alternating between speaker and listener.
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A secondary worksheet is distributed featuring a minimal pair word assigned to the numbers 0-9. For example:
0 - Sink
1 - Think
2 - Berry
3 - Very
4 - Then
5 - Zen
6 - Arrive
7 - Alive
8 - Mouse
9 - Mouth
ALT reviews the pronunciation of each word and the students repeat. The ALT then demonstrates the activity using a
phone number, birthdate, etc. For example, for students to arrive at the date 22/10/1989, the ALT would say: BerryBerry/Think-Sink/Think-Mouth-Mouse-Mouth. Students then work in pairs, switching between speaker and listener, to
successfully match minimal pairs to number sequences.
Feedback: This activity has been well received by students. They've had fun using the game to practice pronunciation.
Some of the strengths of these activities are that students usually feel comfortable to speak English in pairs and the
activities can be targeted to a specific set of sounds that students are having difficulty with. One of the potential
drawbacks is that some students may become discouraged if not able to reach the correct number in the pronunciation
tree or sequence of numbers in the second exercise.
Kagoshima Prefecture Board of Education
Kushikino High School
ALT: Penlington, Jake
Level: SHS
Textbook: New World
Lesson: Halloween Phone Call JTE/ALT
Learning Domain: Speaking, Listening, Comprehension

JTE: Miyanjo Sensei
Page: 48

Objective: Introduce phone call specific target language To have a fun and engaging class atmosphere with a themed
game. To translate complex English into Japanese and check understanding of students. To be engaging and keep
students occupied with tasks.
Procedure: Use a tin can and string phone prop for extra fun. Reproduction and memorisation. Help explain the
worksheet in Japanese, check students understand the lesson theme. Detail the lesson theme in English for the students.
Be excited to capture engagement from students. Embrace Halloween theme in a fun way. Students listen to JTE/ALT
example. Students practice basic passage. Students replace key phrases with their own choice. Students practice in pairs
and reproduce in front of the class. JTE takes one talking role in example passage. Instruct students to stand and pair
with another. Helps students to pick or create their own key phrases. ALT takes one talking role in example passage.
Move around room and check pronunciation of student pairs. Helps particularly with new phrase creation, students
may find this step challenging. Target Language: Phone call introductions. Phone call structure. Phone call directions.
Check Japanese understanding. Encourage association with Japanese phone call procedure or phrases. Emphasise
commonly used phone call vocabulary. Example:“Hi, this is (name) …” Unique to phone calls. Roles of Both teachers: To
be fun and happy, engaging. To move around room and encourage practice / make corrections. Leader of steps and
pacing, keeping time with lesson duration. Leader of atmosphere, excitement and engagement from students.
Feedback: The students loved using the tin can and enjoyed being rewarded for speaking in front of the class. The
example dialogue may be too long as memorisation was very difficult.
Kagoshima City Board of Education
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Kagoshima Girls Senior High School
ALT: Phineus, Melissa
JTE: Kiire, Ayano
Level: SHS
Textbook: Sunshine English Course 1
Page: 35
Lesson Activity: Days of the Week
Learning Domain: Speaking, Listening
Objective: After the lesson/activity, students should be able to recall the days of the week.
Instructional Materials: Calendar with English spelling of weekdays (can be purchased at 100yen shop, printed off the
internet or created)
Preparation: Before the lesson/activity, prepare a list of 5 to 7 questions related to special dates on the calendar. These
can be holidays, birthdays, special events at school, etc. Questions will prompt students to call out dates.
Warm-up: Ask starter questions such as, “How many months are in a year? Let’s name them! Okay, now, how many
days are in a week? Can you name them in English?” If students get stuck, use Sunshine 1 textbook and have them visit
page 35. Review the days of the week as a class. The first time have them repeat after the ALT for pronunciation and
the second time by themselves.
Procedure: Explain the activity and the activity’s aim. Depending on the class size, divide the students into small groups
(3-4 students per group) or work as a class. Distribute calendars to each group. ALT and JTE will ask prompt questions
(see below example). Students must find the dates on the calendar and call out the day of the week. After prompt
questions have been answered, have students take turns asking group mates for dates and days of the week such as
birthdays (a worksheet is recommended). As a wrap-up, ALT can ask general questions to the class, again, relating to
the days of the week. An example question can be, “raise your hand if your birthday is in May.” Select a student and ask
“when is your birthday? What day of the week is it?” Continue this step by selecting different students.
Example:
ALT: When is Christmas?
Students: December 25
ALT: Please find Christmas on the calendar.
Students: (look for date)
ALT: What day of the week is Christmas?
Students: Friday.
JTE: My birthday is April 22. What day of the week is that?
Students: Wednesday
Feedback: Strength: Students were able to follow along easily. The success of the lesson, in part, had to do with the
class size. There were only two students as it was my period with the special education class. The students received
one-on-one support. Another strength was the reference to Japanese holidays as well as holidays from the ALT’s home
country. This brought a sense of familiarity (e.g. Japanese holidays) and cultural exchange (e.g. ALT’s home country
holidays) to the lesson. Shortcoming: A larger class size may produce some challenges. Thus, in a larger class, the ALT
and JTE may need to float around more often. Additionally, a worksheet might be necessary to help guide the production
stage of the lesson. This lesson will be used in the future with the goal of trying it with a larger class size.
Kagoshima Prefecture Board of Education
Kanoya Technical High School
ALT: Stewart, Abigail
Level: SHS
Textbook: Compass English Communication II Revised
Lesson 9: Money around the World
Learning Domain: Speaking, Comprehension

JTE: Inadome, Hiromi
Page: 116

Objective: After the lesson students should be more familiar with describing as well as general sentence structure.
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Instructional Materials: Chalkboard, Handout, Timer, Japanese, American and Jamaican currencies.
Preparation: Before the activity the JTE will moderate a five minute discussion with students and ALT about the students'
experiences with different currencies. ALT will share her first experiences with Japanese currency.
Procedure: Students are asked to make pairs. Each pair is given a piece of currency. Students will prepare and make a
small presentation to the class about the currency they have. Each student is expected to contribute at least one
sentence to the presentation. Students may use their dictionaries to assist. A model answer is: It is green and white. It
is one dollar. There is an eagle on the back. The timer is set for 10 minutes. Each student will write the final composition
on their handout. When the time ends, each pair stands before the class and describes the currency without saying
where it is from. The other students will listen and say where they think the currency is from. Handouts will be collected
and checked after.
Feedback: Students level of participation, ability to adequately comprehend and level of confidence expressing
themselves in English will be reflected on to get a sense of the lesson's strengths and shortcomings.
Kagoshima City Board of Education
Kagoshima Commercial High School
ALT: Thompson, Rex
Level: SHS
Lesson Activity: Modal Verbs Practice
Learning Domain: Speaking, Listening

JTE: Maeda Sensei

Objective: After the lesson, students should be able to correctly use modal verbs in complete sentences.
Instruction Materials: Chalk and Blackboard
Procedure: The class is divided into 6 groups. One student from the class is chosen to stand at the blackboard. The
student faces the class, away from the blackboard. The JTE/ALT writes the name of a sport on the blackboard so that
the class can see it, but the chosen student cannot. The class needs to give hints to the student about what the sport
is using modal verb sentences (e.g. You cannot use your hands, you must use your feet to kick the ball, etc.). If the hint
is good, the ALT will give the group that made the hint a point. When 3 good hints are given to the student in front of
the blackboard, they must give the name of the sport. If they get it correct, their group can get 2 points on top of
whatever points they earned that round. Each group will have one round with one person from their team guessing
the sport so that they all have the opportunity to earn points. The winner is the team at the end of 6 rounds with the
most points.
Feedback: Competitive nature of the activity is helpful in engaging students. The topics of sports are helpful as the
students know a lot about sports so they could focus more on the idea of modal verbs as opposed to knowledge gaps
around sports.
Kagoshima Prefecture Board of Education
Kinkowan Senior High School
ALT: Travenick, Sarah
Level: SHS
Learning Domain: Reading, Speaking, Listening

JTE: Fukushima, Miho

Objective: Learn about Halloween and enjoy using English.
Procedure: We start class by handing out Halloween word searches and doing the first one together (first, look at the
picture, then search for the English word that relates to the picture, and write the word you found on the line). Invite
the students to work together with their friends and find all fifteen English words for a prize. JTE and ALT walk around
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to give hints and tips to the students while they work (ex. "what does the 'cos' from 'cosplay' mean?"). If multiple
students are struggling with a picture, we play hangman on the blackboard so the students can guess the word. After
several students have finished the word search and received a prize, the students turn their papers over. On the
backside of the word search is a blank bingo board. Students choose eight of the fifteen English words from the word
search to fill in their bingo board. Then we play picture bingo: The ALT draws pictures on the blackboard, one at a time,
and the students with the corresponding word on their bingo sheets can mark it. When a student gets a bingo, the JTE
checks their sheet and gives them a prize. If there's extra time at the end, we play one more game of hangman.
Feedback: It was great to see the students helping their friends by sharing the words they found. They read the English
words to each other to check if they had the same ones and pointed out missing answers to each other (ex. "no, no, no,
BLACK cat. Cato NO.") The word search included the word "tomb", which in hindsight was a terrible choice as this word
is way less common than "grave" and way harder to read.
Kagoshima Prefecture Board of Education
Kanoya Senior High School
ALT: Villazaez, Leon Benjamin
Level: SHS
Textbook: My Way
Lesson 3
Learning Domain: Writing

JTE: Yamamoto, Kizuna
Pages: 35–46

Objective: To have the students exchange ideas about international relations and people coming together, both the
pros and cons.
Procedure: Part 1: Students were put into six groups and given the general question of: “What are some of the
advantages and disadvantages of a country hosting the Olympics?” This was done once the lesson in the textbook was
completed so they had to reflect on the content and use the new vocabulary. Part 2: As the JTE walked around helping
them brainstorm. I (the ALT) gave a short two minute presentation to each group. Each presentation was about a
different Olympic Games and one big problem or one big solution each one had. Part 3: After each presentation, I asked
each group a specific question about their respective Olympics. It focused mainly on why a particular effect happened
and why they thought it did. Part 4: They each group was asked to give a small summary of their Olympics and answer
their question (in Japanese) to the rest of the class.
Feedback: With one class we tried to do it a general, long presentation of all six Olympic Games and then asked them
to try to relate those problems to the upcoming Olympic Games. This proved to be too difficult for the students because
of comprehension and vocabulary limitations. However, when we switched to asking one specific thing, with one specific
and shorter presentation to each individual group, and allowing for some Japanese, they were much more capable of
engaging with the lesson.
Kagoshima Prefecture Board of Education
Kanoya Agriculture Senior High School
ALT: Visser, Ruani
JTE: Kozono, Hitomi
Level: SHS
Textbook: Vista English Communication 1
Lesson 5
Pages: 40 – 41
Learning Domain: Reading, Speaking, Listening, Comprehension
Objective: Introduction of new words and lesson topic: After the activity the students should be able to give the meaning
of the new vocabulary and be able to pronounce the words correctly.
Instructional Materials: Chalkboard, chalk, handout
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Preparation: Before the lesson: prepare a handout containing the new vocabulary and word search for each student.
Procedure: Hand out the activity page. Each student can look at the words provided. ALT: says each word and the
students repeat after hearing it at least twice. This can be done 2 to 3 times depending on their response and
pronunciation ability. The students are then asked to guess or provide the meaning of the words.
JTE: She writes the English word on the board and once the students have made several guesses (possibly guessed
correctly) she says the word in Japanese and writes the meaning on the board. Students: They write down the meaning
of each word as provided after trying to guess the meaning. Next the students can search for the words in a word search.
This will help with word recognition and recollection when they move to the textbook the next period.
Feedback: The students were very eager to guess the meaning and participated well. Some words are difficult to
pronounce but most tried extremely hard. As the word search was quite difficult the students really enjoyed the
challenge. They were audibly excited once they found a word and a bit of a competition ensued. It was nice to see that
once they finished with their own word search, they attempted to help their friends find more words. We will do
something similar/the same in the future.
Kagoshima Prefecture Board of Education
Kokubu Senior High School
ALT: Walton, Jonathan
Level: SHS
Lesson Activity: Family Trees
Learning Domain: Reading

JTE: Imayoshi, Hiroya

Objective: Family Trees: Developing vocabulary associated with family.
Preparation: Prepare a handout with a famous family tree on it. I used the British royal family. Don’t write any names
on the tree, but instead use only pictures of the people with enough space underneath for students to write the names
in later. Provide a list of all the names they will need in the corner of the sheet. The family tree that I used had 15 people
on it, but I filled in two people to give students a starting point. Second, prepare about 10 sentences that give clues to
the names and relationships in the family tree. For example: “Charles is Harry’s father” or “William has three children”.
You can vary the complexity of these sentences depending on the level of your class.
Procedure: Introduction (10 Minutes): Write ‘Family Tree’ on the blackboard and ask if anyone knows what it is. Once
they understand, ask them if they have ever made one etc. Tell the students that you’re going to draw your family tree
on the blackboard, and you need their help to complete it. As you draw the tree, elicit the English family names from
the students. Words like mother and father should be easy, but it’ll soon get difficult when you ask about cousins, uncles
and great grandparents.

Activity 1 (20 Minutes) : Divide the class into groups of 4 students and give each group the empty family tree handout.
Tell them that they are going to race each other to complete the family tree by writing the correct names in the spaces
below the pictures. Tell the students to decide which two of them will be ‘writers’ and which two will be ‘runners’. While
they are deciding this, tape several copies of the handout with the 10 sentences to the walls around the classroom.
Explain that the ‘runners’ walk over to the handouts, read the sentences and then relay the information back to the
‘writers’. The ‘writers’ work together to fill in the correct names into the family tree. Tell them to raise their hand once
they have finished and you will come and check their answers. You should be checking the student’s answers throughout
the activity as it’s very easy for wrong answers to spiral out of control. Keep going until all the groups have finished the
family tree. Finally, go through the answers together and reward first place.
Activity 2 (20 Minutes): Next, ask the students to write 4 or 5 sentences describing their own family tree. For example:
“I have a brother called Kaito” or “My mother has two sisters”. If your class is low level, you can distribute the handouts
that were taped to the walls to give the students some example sentences to work with. Once finished, the students
read out their sentences and their group attempts to draw the family tree that was described. If you have enough time,
ask for volunteers to read their sentences and the ALT tries to draw their family tree on the blackboard.
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Kagoshima Prefecture Board of Education
Konan Senior High School
ALT: White, Daniel
Level: SHS
Textbook: IN FOCUS 2
Lesson: Unit 5 Changing Ideals of Beauty
Learning Domain: Comprehension

JTE: Tsuruzono Sensei
Pages: 33-36

Objective: To promote creative thinking and discussion on a topic in English
Procedure: This lesson plan is for unit 5 in the INFOCUS 2 textbook; however it can be applied to any lesson after a
passage has been finished.

To start this lesson students must have finished reading and understanding the text. In this case it is about ideals of
beauty. What is beautiful to one person or culture may not be beautiful to the next. The idea of this lesson is for students
to discuss a topic in English, using what they learnt from the text in previous lessons to help them come up with ideas.
In preparation for this lesson the ALT or JTE should prepare some discussion questions that involve topics outside the
text. For example in this lesson we introduced Beauty Pageants to students. Also simple handouts were prepared to
help students express and collect their ideas. At the start of the lesson students should get into groups of 4 or 5.
First we asked them to talk in English in their groups about a simple question. In this case:
Who do you think is the most beautiful person in the world and why? They expressed their ideas in groups first (3 mins).
Then 1 person from each group shared with the class. Next, after introducing beauty pageants, students discussed the
question: Do you think beauty pageants are a good or bad thing and why do you think so? Again students expressed
their ideas in English (5 mins), then 1 person shared. Then we gave them a more difficult question: Do you think Konan
High School should hold a beauty competition and why or why not? For this question students were given 10 minutes
to discuss their ideas and come to a conclusion as a team. Then they shared with the class again. Finally students
discussed another team's answer of their choice in their groups. Saying whether they agree or disagree with it and why.
Between answers the ALT and JTE can give their own ideas and help students express themselves.
Feedback: This lesson is great for getting students to express themselves in English, however it is important that they
understand the previous lessons passage. Our AE class level is quite high so students could effectively discuss the topic
but in lower level classes they may need more help or guidance. Also we are limited by how many students we can get
to share with the class as it is only 1 from each group and our AE classes are fairly small. In bigger classes this may be a
problem.
Kagoshima Prefecture Board of Education
Koniya Senior High School
ALT: Xu, Hannah
Level: SHS
Lesson Activity: Am I . . . ?
Learning Domain: Speaking, Listening, Comprehension

JTE: Kobayashi, Yuki

Objective: After the lesson, students should be able to describe people and objects using simple words.
Instructional Materials: Pictures, timer
Preparation: Before the lesson, prepare large cards with images of common objects or creatures. There should be
enough for every student. Ideally, these should be easily recognizable, representing words students already know or
have recently learned. The difficulty of this activity will depend on the complexity of the images you choose. This can
also be a good holiday lesson if you decide to use themed pictures. The pictures should be glued onto thicker pieces of
paper or cardboard, so that students cannot see through them. Draw an arrow on the backs to indicate which way is
down (to help students orient the pictures). Additionally, prepare sample questions you can use to demonstrate the
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activity.
Procedure: Demonstrate the activity for the class. Shuffle the cards and put them face down, choosing one at random.
Hold the card up by your head so you cannot see what is on it, but the class can. Ask questions to the class about what
is on your card, and the students will answer. The questions should all start with either “Am I…?” “Do I…?” or “Can I…?”
Next, explain the activity to the class. Students should not look at their own card. Pass out the cards face down. Set the
timer for 1 minute. The students should all stand up and find a partner. Within the minute, each person should ask one
question about their card. When time is up, tell the students to find a different partner. They will ask their new partner
another question. Repeat as many times as you wish. Additionally, if you want to focus on a specific grammar point, or
make the activity harder, you can tell the class that their questions must use that grammar. (For example, all questions
must be in the passive voice.) You can participate in the activity too, or else supervise. To wrap up, get the class’s
attention and explain that for the final round, everyone must make a guess as to what is on their card based on the
previous information, using “Am I…?” (For example, “Am I a cat?”) Set the timer and tell students to find a new partner.
When time is up, ask a few students to demonstrate for the class. Choose students who are not currently partners.
Example:
A: Am I alive?
B: Yes, you are alive.

B: Do I fly?
A: No, you don’t fly.
Advanced Example:
A: Am I used in schools?
B: No, you are not used in schools.
B: Can I be eaten for dinner?
A: Yes, you can be eaten for dinner.
Feedback: A strength of the activity is that it’s fun and interactive. Students get to stand up and walk around the
classroom and talk to their friends. It’s also good for low-level learners because it doesn’t have to be grammar- or
vocabulary-intensive. An issue I ran into is that some questions and answers were subjective or joking, but students
found it funny instead of frustrating. Also, students got chatty during the activity, which can happen during any pair or
group activity, so to focus, next time I would either bring the whole class together again after each round, or shorten
the number of rounds. Also, in the future if I wanted to do a more advanced version of this activity, I would first go over
the new vocabulary with the class.
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